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USE OF CHATGPT IN MARITIME ENGLISH LESSONS

Abstract. The article studies the implementation of innovative artificial
intelligence tools, specifically the ChatGPT model, in the process of teaching Maritime
English in higher education institutions. The relevance of the study is driven by the
rapid technologization of the educational environment, which opens new perspectives
for personalizing learning and enhancing the efficiency of training maritime
professionals. The authors analyze ChatGPT's potential as a modern interactive
learning tool that allows not only for the creation of individualized tasks but also for
the simulation of complex professional communicative situations closely resembling
real onboard working conditions.

A comprehensive model for integrating the chatbot into the educational process
as a supplementary digital tool that harmoniously combines with traditional
pedagogical methods is proposed in the article. A series of practical examples of
successful ChatGPT implementation are described: simulating dialogues using
Standard Marine Communication Phrases (SMCP), developing visual materials
(posters), utilizing language training exercises, and interactive "chain storytelling"
tasks. It is demonstrated that the use of artificial intelligence facilitates the development
of students' core language competencies — speaking, reading, writing, and listening.

Particular attention is given to the psychological benefits of using Al: reducing
language barriers, creating a comfortable environment for practice, and increasing
cadets' motivation through gamification elements. Simultaneously, the authors critically
evaluate the risks of implementing such technologies, including the possibility of incorrect
responses, the lack of emotional intelligence in Al, and threats to academic integrity.
The article concludes by emphasizing the necessity of mandatory pedagogical
guidance, where the teacher acts as a facilitator guiding the student's interaction with
the digital tool. ChatGPT is considered an effective supplementary resource that
optimizes content creation and provides immediate feedback for language learners.

153


https://doi.org/10.52058/2786-4952-2026-1(59)-
https://orcid.org/0000-0002-7594-6066
https://orcid.org/0000-0002-7594-6066

Kypnan «[lepcnekTuBY Ta iHHOBaLii HAYKU»
Ne 1(59) 2026

Keywords: artificial intelligence, ChatGPT, Maritime English, language
competence, dialogue simulation, SMCP, interactive learning, higher education, digital
tools, personalized learning.

IMingocoa Tamapa CepriiBHa kanauIaT QUIONOTIYHUX HAYK, TOLEHT Kapeapu
AHTJIMCHKOT MOBH 3 IMIATOTOBKHM MOPCHKUX (DaxiBIIIB 32 CKOPOYECHOIO IMPOIPAMOIO,
XepcoHChKa Jep)kaBHa Mopcbka akamemis, M. Omeca, https//orcid.org/0000-0003-
4317-7917.

®enopoBa Ouabra BosogumupiBHa kaHauaaT (UIONOTIYHUX HAYK, JOIEHT
kadeapu aHrJIHChbKOI MOBH 3 MIATOTOBKM MOPCHKHX (DaxiBI[IB 3a CKOPOYECHOIO

mporpaMoro, XepcoHChbKa Jiep:kaBHa MOpchbka akazemis, M. Oxeca, https://orcid.org/
0000-0002-7594-6066.

BUKOPUCTAHHS CHATGPT HA 3AHATTSX 3
MOPCBKOI AHI'JIIMCBKOI MOBHA

AHoTaniAg. Y cTarTi AeTadbHO JOCIIJKYETHCS BIPOBA/PKCHHS 1HHOBAIIHUX
IHCTPYMEHTIB IITY4YHOTO 1HTENEKTY, 30kpeMa moaeni ChatGPT, y nponiec Bukiiaganus
MOPCHKOT aHTJIIMCHKOT MOBH B 3aKJIajaX BHUIOI OCBITH. AKTYaJIbHICTh JOCIIIPKCHHS
3YMOBJICHA CTPIMKOIO ITU(POBI3alli€l0 OCBITHBOI'O CEPEAOBUINA, IO BIAKPUBAE HOBI
MEePCIIEKTUBH JIJIsl MIEpCOHAIi3allli HaBYaHHS Ta MIiJABUIIEHHS €(PEKTUBHOCTI MiAro-
TOBKM (haxiBLIB MOpChbKOi ramysi. ABropu aHam3ytorh noteHuian ChatGPT sx
Cy4acHOTO 3aco0y iHTepaKTHMBHOTO HABYaHHs, IO JO3BOJISIE HE JIMIIE CTBOPIOBATU
IHIMBIAYyaJIbHI 3aBAaHHSA, a ¥ MOJCNIOBATH CKJIaaHI MNpodeciiiHi KOMYyHIKaTHUBHI
CUTYyallil, MAKCUMaJIbHO HAOJIMXKEH1 A0 PeaIbHUX YMOB pOOOTH Ha CYJIHI.

VY po60Ti 3amponoHOBaHO KOMIUJIEKCHY MOJIEIb 1HTETpallli 4aT-00Ta B HaBYaJIb-
HUU TIPOIIEC K JOTIOMIKHOTO ITU(POBOTO IHCTPYMEHTY, 110 TAPMOHIMHO TOEHYEThCS
3 TPAIUIIAHUMHU TIeIaroriyHuMu MeTojaMu. ONMKUCcaHO HU3KY MPAKTUYHUX MPUKIIA]IIB
ycmimHoro BrnpoBapkeHHss ChatGPT: cumynsiiis miaiioriB i3 BUKOPUCTAHHSIM CTaH-
naptHux ¢pa3 Mopcbkoro paaio3s’sizky (SMCP), po3poOka Bi3yalbHHX MaTepialiB
(moctepiB), BUKOPUCTAHHS MOBHHMX TPEHAXKEPIB Ta IHTEPAKTUBHUX BIIPAB THUITY «UCHH
cTopi». JloBeneHo, 10 3aCTOCYBaHHS MITYYHOTO 1HTEJIEKTY CIPUSE PO3BUTKY KIFOUO-
BUX MOBHUX KOMIETEHI1/ CTYIEHTIB — FTOBOPIHHS, YATAHHS, TUChMA Ta ay [1FOBaHHS.

Oco0suBa yBara NpuaiIsS€ThCS MCUXOJIOTTYHUM TepeBaraMm BukopuctanHs III:
3HIDKEHHIO MOBHOTO 0ap’€py, CTBOPEHHIO KOM(OPTHOTO CEpeIOBHINA ISl TPEHYBaHb
Ta M1ABULIEHHIO MOTHBALlI KYpCaHTIB 32 PaXyHOK €JIeMEHTIB rermidikariii. Bonnovac
aBTOPH KPUTUYHO OIIHIOIOTh PU3UKU BIPOBAHKCHHS TAKUX TEXHOJIOTiH, 30KpeMa
MOJKJIUBICTh OTPUMAHHS XUOHUX BIANOBINEH, BIACYTHICTh €MOIIITHOTO 1HTENEKTY B
I Ta 3arpo3u akameMiuHid JOOpOYECHOCTI. Y TIJACYMKY HAarojolyeTbcsl Ha
HEOOX1THOCTI OOOB’S3KOBOTO IEJAroriyHOro CYINPOBOAY, 1€ BHKJIAAad BHCTYIIAE
(dhacmmTaTopoM, 110 KOPUTYE B3AEMOJIIO CTYJIeHTa 3 ITU(POBUM 1HCTPYMEHTOM.
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Problem statement. The process of technologization of the educational
environment in higher education institutions opens new perspectives for the
professional activities of academic and pedagogical staff. Artificial intelligence
emerges as one of the most significant scientific and technological breakthroughs of
the present time, sparking active discussions in various fields, including education,
about its potential capabilities, directions for improvement, and practical applications.

The integration of innovative educational technologies, particularly the
implementation of artificial intelligence systems in the teaching process of Maritime
English, marks a new stage in the development of pedagogical science. The use of
artificial intelligence tools capable of analyzing the individual characteristics of
educational activities allows for the creation of personalized learning tasks and didactic
materials tailored to the level of preparation and learning style of each higher education
student.

Among the most promising developments based on neural network technologies,
it is worth highlighting ChatGPT (Generative Pre-trained Transformer), developed by
the research laboratory OpenAl. This large-scale language model operates in a
conversational mode, maintaining the context of previous interactions, which ensures
a coherent, logically connected communication — unlike traditional chatbots, which
lack such a capability.

Given the relatively recent spread of ChatGPT among Ukrainian users, the issue
of its impact on the effectiveness of the learning process, as well as the specifics of
integrating this tool into the practice of learning Maritime English by higher education
students in Ukraine, remains insufficiently explored.

Recent research and publications. The issue of applying artificial intelligence
(A in the educational process is a subject of close attention from scholars working in
the fields of pedagogy, linguistics, and related disciplines.

For instance, O. Zubenko says that the integration of Al technologies into foreign
language teaching enhances the effectiveness of educational activities by intensifying
the learning process, boosting students’ motivation for cognitive activities, engaging
even passive learners. Furthermore, the researcher emphasizes that the use of Al fosters
greater visual appeal and stimulates abstract and logical thinking. At the same time, the
issue of safety and potential risks associated with the use of this technology remains
relevant. According to the scholar, only by considering all possible threats can the
implementation of Al in the educational environment ensure true effectiveness in the
process of learning foreign languages [5].

T. Kosova focuses on the feasibility of integrating Al, particularly the GPT
chatbot, into the process of teaching English through interactive methods. She also
underscores the importance of personalizing approaches to teaching based on the
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individual needs of each learner. However, the researcher notes that the introduction of
such technologies comes with several drawbacks that require critical consideration [7].

N. Akopyants, based on the results of empirical research, which includes an
analysis of the advantages, disadvantages, and opportunities of using Al in English
language learning, concluded that the use of such technologies contributes to enhancing
the effectiveness of the educational process and improving overall academic
performance [1].

I. Kachur, in her scholarly studies, defines artificial intelligence as a revolutionary
tool capable of transforming the modern educational landscape. According to
researcher, the application of Al makes education more accessible, high-quality, and
motivating, while also helping optimize the professional activities of educators.
However, |. Kachur emphasizes that Al cannot fully replace live interpersonal
communication, which remains essential in the process of learning a foreign language.

M. Mariyenko and V. Kovalenko, in their research, examine the potential of Al
as an effective auxiliary resource for teacher, which can be directly applied during the
learning process [8].

L. Viktorova et al. analyzed the practical applications of artificial intelligence
technologies in foreign language learning. In particular, they identified key scenarios
for using chatbots, with functions such as information retrieval and content generation
standing out [4].

I. Romanyshyn et al. analyzed the transformations in teaching methods for
English language instruction in higher education through the use of artificial
intelligence. The researchers concluded that innovative teaching methods would make
the educational process more individualized and flexible, enabling it to adapt to the
needs of each student or teacher [9].

The above allows us to state the relevance and importance of the chosen research
topic, as artificial intelligence is widely used in all areas of human life today, including
the pedagogical process. However, the advantages and opportunities of using
ChatGPT, as one of the Al products, in the process of learning Maritime English, have
not yet been the subject of a separate, comprehensive scientific study.

The purpose of this article is to examine ChatGPT as an innovative tool for
learning Maritime English, to identify and explore the advantages and possibilities of
this technology, to outline its limitations, and to provide recommendations for its use
in language learning.

Main text. The chatbot is an interesting tool that can be integrated into foreign
language classes for higher education students. This program, based on machine
learning technology, can simulate a real conversation with users and be used as an
assistant for lessons for various audiences. One of the popular Al systems is ChatGPT,
developed by the OpenAl laboratory.

This technology represents an advancement over the automated speech
recognition, natural language processing, and basic Al found in digital assistants like
Siri and Alexa, which are primarily used to carry out simple automated functions.
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While assistants such as Siri and Alexa rely on machine learning to deliver information
and perform tasks on command, like playing music or providing weather updates,
ChatGPT is specifically built to conduct interactive, two-way conversations with users.

ChatGPT is a basic model used for context-based text generation. It uses the
Transformer architecture, which allows the model to understand the context and
generate responses that match the user's input. ChatGPT is a tool that can quickly
respond to any request. By assessing student work and delivering detailed feedback, it
has the potential to save hours of instructional time. Artificial intelligence tools have
the potential to provide immediate feedback, which improves language learning
outcomes. Chatbots engage students in language interaction, providing the opportunity
to receive instant feedback. Teachers can prepare for classes faster because ChatGPT
can create presentations, develop tests, discussion questions, and create vocabulary for
the relevant topic.

ChatGPT distinguishes itself from other categories of Al-powered software
through its dialog-based format. Earlier chatbots generated responses to natural
language queries by selecting from a set of predefined answers. These responses were
written in advance and triggered by keywords or the content of a user’s question. In
contrast, ChatGPT generates its own unique responses based on user prompts.

Interaction with Chat GPT starts with someone typing a prompt in their natural
language, not the language of the device they’re using. This means you can give the
machine a command or ask it a question without using computer code. Chat GPT
responds in the same language you’re using. It continues to build a conversation as you
interact with it. This chain of interactions feels like a real-time dialog box and creates
a semblance of a conversation or a highly intelligent response to your request.

Chat GPT creates rather than throws out content, which means it can sometimes
make false assumptions. Chat GPT or any other generative model of artificial intelligence
Is not an unmistakable source of truth, a reliable narrator, or authority on any topic.

The interaction between users and ChatGPT differs significantly from previous
experiences with conventional software. Traditional natural language processing
systems were typically limited to brief exchanges and fixed responses. ChatGPT, by
contrast, is capable of generating original content and sustaining much longer
conversations.

It is important to note that ChatGPT does not think like a human. It makes
predictions based on learned patterns and responds through reasoned assumptions and
predictions of likely or contextually appropriate word sequences. Nonetheless,
legitimate concerns remain regarding the potential risks and responsibilities associated
with such technologies.

The application of Al, particularly Chat GPT — a sophisticated natural language
processing model — within the educational domain presents several significant
implications:

1. Enhancement of learner motivation: Chat GPT has the potential to positively
influence students’ motivation to learn by fostering increased engagement, self-
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efficacy, and a more favorable attitude toward the learning process. Its capacity to
deliver interactive and individualized support contributes to a more stimulating and
learner-centered environment.

2. Development of reading and writing proficiency: The integration of Chat GPT
in educational settings has been shown to facilitate the improvement of students’
literacy skills. Through the provision of immediate feedback and constructive
suggestions, the tool supports learners in refining their writing and enhancing their
reading comprehension.

3. Assistance in English Language Acquisition: In the context of second language
learning, access to responsive and on-demand assistance is a critical factor. Chat GPT
offers practical support by enabling instant translation, language practice, and
conversational engagement, thereby serving as a supplementary resource for English
language learners.

4. Advancement of teaching methodologies: The use of Chat GPT can also
contribute to the enhancement of pedagogical practices. Educators may employ the tool
to provide differentiated instruction, clarify complex concepts, and promote interactive
learning experiences. Such practices align with contemporary educational paradigms
that emphasize learner autonomy and active participation.

On the CASES educational platform, specialists from the Grade Education Centre
provide evidence-based recommendations for utilizing ChatGPT in English language
learning. According to their guidance, this Al-driven tool can effectively support
vocabulary expansion through the acquisition of new phrases, idioms, synonyms,
antonyms, and context-specific expressions commonly used in dialogues. Furthermore,
ChatGPT facilitates the development of writing proficiency across various text types,
offers error correction, and enables the creation of customized tests aimed at
reinforcing grammatical knowledge. Additionally, it can contribute to the improvement
of pronunciation, thereby serving as a comprehensive supplementary resource for
language learners [2, p. 11].

ChatGPT demonstrates applicability across diverse student populations, including
university learners. It can support the development of reading and writing
competencies by providing feedback on vocabulary usage, grammar, and syntactic
structures, as well as by assisting in the cultivation of a coherent writing style and
critical thinking skills. Additionally, ChatGPT may be employed to generate questions
and prompts that encourage students to engage in deeper analysis of texts, reflect on
their writing processes, and interpret information critically. The tool also facilitates
comprehension by summarizing and clarifying complex textual content. As an
educational resource, ChatGPT can foster creativity, enable personalized learning
experiences, and better prepare students for future engagement with Al technologies in
academic and professional contexts.

ChatGPT contributes to the development of educational materials by streamlining
the content creation process, thereby reducing the time and effort required to produce
textbooks and other instructional resources. It also supports the design of assignments
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by enabling educators to develop interactive, language-oriented tasks that foster
student engagement and linguistic skill development.

A number of advantages can be identified in the use of the ChatGPT chatbot by
students during English language learning.

Creation of an interactive learning experience: students can engage in
conversations with the model, ask questions, express their thoughts, and receive
immediate feedback. This interaction promotes speaking practice and helps develop
communication skills in real-life contexts.

On-demand learning support: ChatGPT can serve as an invaluable tool for just-
in-time learning. Students can pose questions related to grammar, vocabulary, or
pronunciation and receive explanations along with relevant examples. This enables
learners to study at their own pace and access the information precisely when they need it.

Vocabulary expansion and pronunciation improvement: ChatGPT can significantly
assist in enhancing vocabulary and pronunciation. It provides examples of how new
words and phrases are used in context and offers guidance on correct pronunciation.

Personalized learning experience: ChatGPT can adapt its responses to meet the
individual needs of each student. It can adjust to the learner’s proficiency level and
offer exercises appropriate to that level. Furthermore, the chatbot can monitor the
student's progress and suggest additional materials or exercises to address areas of
difficulty.

Practice in real-life communication: one of the most challenging aspects of
language learning is mastering real-life communication. ChatGPT can provide students
with realistic conversational scenarios that help them grasp the nuances of spoken
language, politeness strategies, and the appropriate use of expressions [10, p. 74-75].

However, the widespread accessibility of ChatGPT has raised concerns within
academic institutions, particularly regarding its use by students for completing
homework and examinations. In response, some schools and universities have
restricted or blocked access to the tool on institutional networks, citing potential
academic integrity issues. Reports have surfaced of students using ChatGPT to
generate entire assignments or exam responses, in some cases submitting the Al-
generated content without any modifications. This practice has heightened concerns
among educators about the ethical implications and the authenticity of student work.

Furthermore, traditional plagiarism detection software often fails to identify
content generated by ChatGPT, as such texts are not reproduced from existing sources
but are instead algorithmically generated, thus avoiding direct plagiarism. The inability
of standard detection tools to recognize Al-generated material presents a significant
challenge to academic integrity frameworks, prompting the need for revised
assessment strategies and updated academic policies.

This article examines the potential applications of the ChatGPT model in the
context of Maritime English instruction and investigates how this technology can
enhance the learning process. ChatGPT offers potential for improving Maritime
English studying by assisting students in refining their speaking skills, listening
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comprehension, reading proficiency, vocabulary acquisition, and the accuracy of
grammatical usage.

An illustrative application of GPT in the context of Maritime English learning is
the English Conversation Al chatbot, or Talk to me. This tool facilitates English
language learning through interactive communication with GPT. It enables users to
pose questions, perform various tasks, and receive responses that are grammatically
and orthographically accurate. The following examples demonstrate how this chatbot
can be integrated into Maritime English lessons.

The parameters for interaction were established around the topic “Transportation
of Dangerous Goods” in the following format: «Act as a real Master. | am your Chief
Officer and | will ask you some questions about preparing for the transportation of
pesticides» (Pic. 1).

Woui e i, Chigf Peaticden can b commoahn. R they may sh poe oty ritio A inhabed or legested
Parremabality (7 covian G, ind environmental hatieds, especially Lo aquatic W @ spdled We need 1o be

e sl

Pic. 1 — Example of Task 1 using ChatGPT

This task can be presented in an alternative format: the student will assume the
role of the Captain, while the Al will act as the Chief Officer. The Al is provided with
a list of information for the questions. It is essential to instruct the Al to respond to the
next question only after the previous one has been answered. In this case, the
parameters for communication will be slightly modified: «Act as a real Chief Officer.
Ask me some questions about preparing for the transportation of pesticides. Ask the
next question only after my answer. Use the following information for your questions:

— whether your ship is suitable for such cargo,

— what documents you are expecting to receive,

— what parts of IMDG Code you need to consult with,

— whether you need to request additional information about such cargo,

— what are the main and subsidiary hazards of the cargo,

— what are the potential risks for the crew to be notified,

— whether you need additional safety measures» (Pic. 2).
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talk to me v

Spot on. Those documents are critical, especially the MSDS—it tells you everything from health hazards to
firefighting measures

Mow tell me—which parts of the IMDG Code do you need to consult specifically for this pesticide cargo?

Pay attention to Part 2 for Classification, Part 4 for Packing and
Marking, Part 5 for Storage and Segregation, and Part 7 for Emergency
Response Procedures.

Exactly. Part 2 will tell you what you're really dealing with, and Part 7 could be a lifesaver—literally.

Next question—do you need to request any additional information about this pesticide cargo before
accepting it onboard?

06 PP

0
Pic. 2 — Example of Task 2 using ChatGPT

Another example of a task is to complete the dialogue using the SMCP for the
topic “Emergency Response Actions in Case of Fire”. The teacher should provide Al
with the phrases that should be used in the dialogue and give the following instructions
for communication: “Act as a real Port Service. Use the following SMCP ... Continue
the dialogue

- Port Service. This is MV Korea. How do you hear me? Over.

- MV Korea. This is Port Service. Go ahead. Over.

- Port Service. I’m on fire in the hold in position three two degrees one five
minutes north one two eight degrees two four minutes east. Over.

- Korea. Is fire under control?

- Port Service. Fire is not under control... ... Answer only after my response” (Pic. 3).

* MV Korea. Understood. Take actions according to the Emergency Plan. Operate the general emergency

alarm. Alarm the harbour fire brigade. Put on protective clothing and breathing apparatus. Over.

Port Service. Two crewmembers are injured. Over

MV Korea. Understood. Provide first aid immediately. Evacuate injured crewmembers to a safe area. Medical

assistance is on the way. Over.

Port Service. Temperature in container with IMO class 4 goods is
increasing.

MV Korea. Understood. Only open the container when smoking is stopped. Cool down the container with

water. Fight the fire from a great distance. Over.

Pic. 3 — Example of Task 3 using ChatGPT
Teacher can give the task to make a poster with “List of advices” which can be

applied to fire contingency on board carrying dangerous cargoes. Students can make
their posters (a) and then compare them with the one created by Al (b) (Pic. 4).
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_ Owa4naiine NONLIOBATEACH, KOTOPLIC BYAYT OTCAEHHEATL Dalll PEXAM DHaa... Cron
. =80 LIST OF ADVICES

FIRE CONTINGENCY ONBOARD

 Ifa Fire Breaks Out: (VESSELS CARRYING DANGEROUS GOODS)

Sound the Alarm Right Away

A Alert the bridge and crew members as soon as possible.

e e s KNOW THE CARGO =

'@ Check the IMDG Code and the cargo manifest to understand the specific st HE e L

tisks,

Avoid Using Water Indiscriminately FIRE DETECTION & ALARMS

§ Be cautious—some hazardous goods (like Classes 4, 5, or ) can react v

wiolently with water. 2 m.. - ywinw,mmm

Use the Carrect Extinguishing Agent T

§ Choose the appropriate firefighting substance (e.g, CO, dry chemical, or FIREFIGHTING PREPAREDNESS

foarn) based on the type of DG.

« Keep fire extinguishers & beses in working conditian,

Seal Off and Control Ventilation = Ense water speay, €0, and tosm systems are operational,

1 shut down v

Wear Complete

@ Protect yourself from harmful fumes
s

cted area to cut off oxygen supply.
d SCBA o CREW TRRiNING_& DRILLS

and heat exposure,

Keep Watch on Nearby Area: PPEDS ind 0G

1 Monitor for potential spread of fire or heat impact on neighboring DG

containers. @ NO IGNITION SOURCES

Get Ready to Abandon Area if Fire Grows = L L
B Notify the Rescue C ‘enter (RCC) if th = Use explosion proof lighting where required
beyond control VENTILATION

+ Ensure proper vendilation of O compartments
+ e cantious of texic or Fammable gus sccummalation

EMERGENCY SHUTDOWN

i eprp BB AT s N SE

= Distonnect slectrical sources moar firn 2anes

DECONTAMINATION READINESS
= Propare fox potential chemical exposire.
+ Btore evewirsh EUMIBNG And Secontasinntion gaar aear 005

a b

Pic. 4 — Example of Task 4 using ChatGPT

One more task that students can do with the help of Al is chain story. The
parameters for interaction were established around the topic of “Vessel Traffic
Service” in the following format: “Act as a real student. Our task is to make a story
about sailing in VTS area using the words: sailing, voyage, high traffic density, pilot
station, information messages, VTS, defects, seamark, unlit, off station. Use one word
in one sentence. We are making sentences one by one. You are the 1% to start” (Pic. 5)

Alright, here we go:
Our sailing began just before dawn, with calm seas and a clear horizon.

Your turn!

In some time, we entered the port with high traffic density.

We received regular information messages from VTS to help us navigate safely.

6 P d v
Pic. 5 — Example of Task 5 using ChatGPT

ChatGPT, when used as a communicative simulator, produced responses that
were comprehensive and demonstrated a high degree of lexical richness and
grammatical accuracy. Beyond its capacity to create an effective artificial English-
speaking environment, this form of communicative simulation also offers
psychological comfort to learners. Recognizing that they are interacting with a
language simulator, students feel less pressure and are more inclined to rehearse or
repeat questions before speaking. Since the chatbot responds to coherent speech and
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interprets pauses as cues to begin its reply, learners are encouraged to speak fluently,
with appropriate rhythm and accurate pronunciation to ensure successful interaction
with the Al. Additionally, the gamified aspects of learning with ChatGPT, along with
the ability to personalize conversations and select topics of interest, further motivate
students to actively engage in developing their speaking skills.

While ChatGPT can serve as a valuable tool for enhancing proficiency in
Maritime English, it should be integrated as part of a broader, multimodal learning
strategy that includes watching videos, listening to audio materials, engaging in
conversations with native speakers, and reading both general and technical texts.
Although artificial intelligence offers meaningful support in learning and practicing
Maritime English, it cannot fully substitute for human involvement. Language
acquisition requires contextual awareness, sensitivity to cultural and linguistic nuances,
personalized instruction, and consistent, active practice.

In this context, the teacher’s role evolves into that of facilitator, guiding and
supervising the student's interaction with ChatGPT. The system’s inherent limitations
are the potential for inaccurate responses, reliance on the quality of user input, absence
of interpersonal dynamics, and ethical considerations. To maximize the benefits of
ChatGPT, it is advisable to define clear learning objectives and combine its use with
traditional pedagogical approaches, supported by an experienced teacher who can
ensure that the learning process remains accurate, effective, and contextually grounded.

ChatGPT has the ability to generate natural language and generate coherent
responses based on context. It can not only answer simple questions, but also perform
complex verbal reasoning and expression. It is an end-to-end model that can receive
input text of any length and output responses accordingly. It has the ability to adapt to
different fields and topics, and can respond to various types of questions. It is able to
capture grammatical, logical, and semantic information in the language to produce
coherent and reasonable responses. ChatGPT can learn how to express language in
different styles and tones by training diversity in the data. This allows it to generate
personalized responses based on the user’s needs and preferences.

Conclusions. As a result of our research, the use of ChatGPT in Maritime English
teaching offers several notable benefits, including enhanced access to authentic
language materials, more efficient development of oral communication skills,
improved writing proficiency, enriched vocabulary and grammatical accuracy, and
individualized learning. As such, ChatGPT represents an effective and innovative tool
for students who study Maritime English. Further prospects for scientific research and
development in this direction are seen in expanding the range of use of this technology
in the academic environment.
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