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обучения английском у яз ыку  профессиональной напр авленности, а им енно  морск ому 
англи йск ому язы ку,  автор ставит цель  описать возможности расш ирения содержания 
обучения при  использован ии приемов коммуникати вного  подхода на каждом этапе зан ятия по 
струк туре ППГ1 (презентац ия, практи ка,  продуцирование). На основе разработанной 
структуры комм уникат ивно го зан ятия рассматриваются различны е при емы  расширения 
конт екста, ка к ус ил ия ми  преподавателя, так и имею щи мс я жизненным и языковы м 
опыт ом студентов.

Ключевые слова: контекст ное  обучение, ко мм ун ик ат ив ны й подход, этапы 
ком муникати вного  зан ят ия,  ко мм уник ат ивны е упражнения,  интегра ция язы ка и 
конт екст а

Kudryavts eva V. F.
CONTEXT-B ASED APPROA CH  AT PPP-STRU CTURED CO MM UNICA TIV E LESSONS 

The article dwells  on the context-based instruct ion as one of  the contem porary  education
paradigms in teaching a f ore ign  language. The necess ity of  inte gra ting  both aspects -  improving 
language skills  and ge ttin g knowledge in basics o f fu tu re  sea faring profession -  in  teaching Mar itime 
English is outlined. Inte gra ting  context into language teaching should be done effectively, otherwise 
achieving  any o f the aims  is impossible.  A s it i s stated, most exis ting researches provide  ideas of  general 
character. The basic di fficul ty in realizing context -based teaching wi th jun ior  s tudents is pointed  out, 
that being the necessity  for students  to primarily  acquire skills  in using appropriate vocabulary and 
grammar. A  necessary  step in imp lementi ng context-based ins truc tion  is designing a theme-based 
syllabus that presupposes use o f specific topics. Ma kin g use of  her o wn practice o f teaching Engli sh for  
specific purposes com municat ively, namely Mar itim e English, the author sets the objective to describe 
some possibilities fo r extendin g the learning contex t whil e using some comm unicative  teaching 
techniques at each stage o f a PPP -stru ctured lesson (presentation , practice, produc tion).  Various 
techniques of  widen ing the lesson con text by teachers' ef forts as well as by stu dents ' life and  language 
experience are focu sed  on. The importance of  extending  the contex t of  each sentence, exercise and task 
by eliciting more information fro m every stu dent' s answer is clearly established. Teachers' 
responsibility in creative integration  of co ntex t and language fo r developing  language sills within  a 
specific context  is emphasized.

Keywords: conten t-based instruct ion,  communicative approach, communicat ive lesson stages, 
comm unicative  activities, inte grating  language and  contex t.

y /l K  378.371:53 L it ik ova  O. V
PA TT ER NS  INTE RR UP T IN  T EA CHIN G E SP FOR  M ARIT IM E CA DE TS

Analysis  of  general cogn itive  theory trends in second language acquis ition indicates, that 
in process of Eng lish language fo r specific purposes at the higher maritime ins titu tion teaching 
a stude nt mu st effic ient ly accumula te and process a p len ty of linguist ic, comm unication  and technical 
knowledge. Here feasibili ty o f pattern  in ter rup t is proved,  as it preserves inform ation overload o f cadets, 
facili tates channe ls o f perception cleaning and enables formerly  formed simple  patterns of  accumulated 
knowledge, skills  and  abilities convert ing into movable composi te stru ctures  of particular knowledge, 
skills and abilities. There are given  examples of teaching techniques in which  pattern inte rrupt method 
may be realized at higher m arit ime ins titu tion .

Keywords: second- language acquis ition, ESP, mari time cadets, pa tterns interrup t.

Acc ording  to  Brit ish  Co un ci l Te ac hing  En gl ish  Por ta l a co gn iti ve  theo ry  of  lea rn ing 
co ns ider s se co nd  la ngu ag e ac qu is iti on  as  a co ns ciou s an d re as on ed  th in ki ng  process, 
invo lv ing th e de libe ra te  us e of  le ar ni ng  st ra teg ies. Le ar ni ng  st ra te gi es  are spec ia l way s
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of process ing information that enhance comprehension, learn ing or  retention 
of  information [1]. This explanation of language learning contrasts  strongly with 
the behaviour ist account of language learning , which  sees language learning as an 
unconscious, automatic process  [2]. Anyway, both exist ing cognitive theories cal led to explain 
how much new information  can be retained and transferred into memory.

Foreign Language Teacher s for  Spec ific Purposes have  a lot in common with teachers 
of general foreign language. For both it is necessary to consider  linguistic  development, 
mastering and application of new teaching. Besides the ne eds to understand the requirements 
of other  professions and willingness  to adapt to these  requirements puts  ESP (English for 
Specif ic Purposes) teachers witho ut any doubt on far more advanced level  of cognit ive 
instructors in teaching of English as a foreign language regarding specific profession,  subject 
or purpose [3]. Nevertheless General English or ESP is taught, the ability for a  hum an to learn 
and understand language is an extrem ely complex process.

For many years  scientists  have been  striving to explain the complexity of language 
acquisit ion -  the process  by  which  humans acquire the capacity to perceive and comprehend 
language, as well as to  produce and use words and sentences to communicate. First-language 
acquisition is one of the quintessential  human traits  [4], because non-humans do not 
communicate by using  language. The capacity to successfully use first -lang uage requires one 
to acquire a range of tools  including phonology, morphology,  syntax, semantics , and an 
extensive vocabulary. Language can be  vocalized as in speech. The human language capacity 
is represented in the brain.

This is distinguished from  second-language acquisition, which  deals with the 
acquisit ion by both chi ldren and adults of add itiona l languages. The last  was studied by many 
psychologists, as Bates E., MacW hinney B. (1981); Ellis Rod (1997); Gass S.; Glew  M. (2008); 
Chang Charles  B. (2012) [5; 6; 7 ; 8].

Both General English and ESP learning are considered to represent for Russian- and 
Ukrainian-speaking peop le a kind of  second-language  acquisition , and in this connection 
it's  helpful to analyze some stages o f this  process, rendered by Haynes. He divided them into 
five stages: preproduction,  early production,  speech emergence, interm ediate fluency, 
and advanced f luency [9].

The first stage,  preproduction,  is also known as the silent period. Learners at this stage 
have  a receptive vocabulary  of up to 500 words, but  they do no t yet speak their second 
language. Not all learners go through a silent period. Some learners start speak ing straight  
away, although their output may consist of imitat ion rather than creative language use. 
Others may be  required  to  speak from the start as part o f a language course. For learners that 
do go through a s ilent period , i t may last  around three to s ix months.

The second of  H ayne 's stages of acquisition is early production,  during which  learners 
are able to speak in short phrases  of one or two words. They can also mem orize chunks 
of language, although they may make mistakes when using  them. Learners  typica lly have 

both  an active and receptive vocabulary of around 1000 words. Thi s stage normally lasts 
for around six months.

The third stage is speech emergence. Learners’ voca bularies  increase  to around 
3000 words during this stage, and they can comm unicate using simple questions  and phrases. 
They may often m ake gramm atical errors.

The fourth stage  is intermediate fluency. At this stage, learn ers have  a vocabulary 
of around 6000 words, and can use  more complicated sentence structures.  They are also able 
to share their thoughts and opinions. Learners may make frequent error s with more 
complicated sentence structures.

The final stage is advanced fluency, which is typically reached somewhere between 
five and ten years  of  learning the language. Learners at this s tage can function at a level close 
to native speakers.
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Taking into account the complexity second-language acquisit ion in process 
of ESP learning and multiple  problems of  seafarers connected  wi th poor  English (60 % of ship 
accidents are annually made due  to hum an e rrors involving bad communicat ion), we intend 
in our  scientific pap er to prov ide analysis of general  trends in ESP for maritime cadets 
teaching and prove the practicabi lity of teaching methods for getting stude nt's  atten tion use.

Thus, according to cognitive psychologists' studies the process of second-language 
acquisition takes from 5 up to 10 years and actually ESP for maritime cadets teaching at the 
educational institu tion takes only 6 semesters (4 month each) som e measures should be taken 
to foster and facilita te second-language acquisition in th is period. Moreover, the final produ ct 
should be got in form of English language communicative  competence for specific purposes 
sufficient to carry  out  responsibilities outlined in STCW Convention  1995 with Manila 
amendments 2010.

Considering the character istics of ESP courses, Carver (1983) states that  the re are three 
characteristics common to ESP courses [3]:

1) authentic materials -  the use of au thentic learning materials is possible if we accept 
the claim that  ESP courses shou ld be offered at an intermediate  or advan ced level. The use of 
such materials, modified by teachers or unmodified , is common in ESP, especially in self- 
directed studies or research  tasks. The students  are usual ly encouraged to conduct research 
using a variety of different  resources inc luding  the Interne t;

2) purpose-rela ted orientation  -  refers to the simulation of communicative  tasks 
required by the target situat ion. The teacher can give  studen ts different tasks - to simulate the 
conference preparation, involving the preparation of papers, reading, no te-taking and  writing. 
At Faculty of Marine  Engineer ing, for example, English course  for marit ime cadets may 
involve students  in the tasks of presenting a par ticu lar machinery design  projects, 
maintenance instructions creation, negotiating  with the spare par ts suppliers, conversations 
with representatives of Registering Company, Port State Control , and Lloyds Classification 
Society. They also may  practice listening skills, th ough the application  is restricted because 
they employ newly  acqui red skills durin g the ir ESP classes with their colleagues and teacher;

3) self-direction -  means that  ESP is concerned with tu rnin g learners into users. For self- 
direction, it is necessary th at teacher encourage  students  to have a certain degree  of autonomy 
-  freedom to decide  when, what, and how they will study. For high-abi lity learners it is 
essential to learn how to access information in a new cul ture.

As ESP teaching is extremely varied some authors (Dudley-Evans and St John, 1998) use 
the term «practit ioner» r ather tha n «teacher» to emphasize that ESP work  involves much more 
than teaching [10]. ESP practitioner can have several roles:

1. The ESP practition er as a teacher. ESP is a practical discipline with the most 
importan t objective of help ing students  to learn  with help  of natura l for them learning 
strategies. The teacher  has the opportun ity to draw on stud ents ' knowledge  of the content in 
order to generate communication in the classroom.

2. The ESP pract itioner as course designer and materia l provider. This involves 
selection of publ ished material, adapting materia l if it is no t suitable , or writing it. ESP 
teachers also need  to assess the effectiveness of the teaching  materia l used whether 
it is published or self-produced.

3. The ESP practition er as collaborator. It is believed tha t subject-specific work 
ts often best approach ed thro ugh  collaboration with  subject specialist. This may involve 
cooperation in which ESP teacher finds out  about the subject sy llabus  in an academic context 
or the tasks th at studen ts hav e to carry out  in a work  or business s ituation .

4. The ESP practition er as evalu ator . The ESP pract itioner is often involved 
in various types  of evalu ation  -  testing of students, evalu ation  of courses and teaching 
materials. Tests are  conducted 1) to assess w hether students have  the  necessary language and 
skills to unde rtake a pa rticular  academic course  or career, e.g. Inte rnational English Language
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Test Service (IELTS), Test of English as a Foreign Language (TOEFL), and 2) to assess the level 
of their achievement -  how much  learne rs have gained  from a course.

We also share Nirel Matsil's poin t of view about one more role  of ESP teacher -  to select 
methods, which  make possible  to  get learner's attention [11]. Moreover,  we consider i t to be 
one of the most decisive and  using the words of Tony Robbins w e may con tinue  tha t «success 
of learner is 80% dependent  on psychology, and only 20 % -  on chosen methods» [12]. 
It doesn't mean tha t methods aren’t impo rtant in fostering communicat ive competence 
of learners, b ut it means tha t u se of methods shou ld be accompanied with  p roper emotions. 
To help learners succeed as excellent English speakers, teacher must teach them to manage 
their emotions by developing a psychology of success with  all set of motivat ion, energy, 
beliefs, rules, standards , and, of course, emotions. Poor emotional states will lead to failure, 
powerful emotional states lead automat ically to success. To maintain  energetic, excited, 
enthusiastic a nd passionate  s tate of students every time they study English the teacher must 
select the very m ethods for gett ing learner's attention. So inte rconnec tion of both is evident.

Taking into account cons iderat ion that ESP for maritime  cade ts is «a symbiosis between 
language , communication and  alligator spanner wrench» [13], we und erst and  that  this fact 
demands  from learner  accumulation and elabora tion a plenty of linguistic, communicat ion 
and technical knowledge.

On a certain stage  it becomes impossible to accumulate detail s without  their 
rearrangement; a learne r will be unable to move further if does not  deny  the previous  
knowledge model in favor of its new  struc ture and content. If we introduce  new pieces 
of learning information  as different shapes we will understand tha t only displacement makes 
process of inform ation accumulation progressive  and able to develop.

On this stage of learn ing process the only helpfu l thing able to discharge overload 
of cadets and  clean their perception channels is a set of adequate me thods of Patte rn Inte rrupt, 
which bear surprise, confusion,  unexpected stimulus. This 'stimulus ' can be anything from 
a sound,  to a funny  joke, to a physical  movement.

Pattern  Interru pt is a phenomenon that you experience every day. Just think  about it. ... 
all those commercials and posters and pop-ups you see, these adver tisers  a re grabbing your 
attention by breaking your flow and  putt ing their  message (image/video/text) in your face. 
Even juicy headl ines have this effect!

So, how does this work in the classroom? How can Pattern Inte rrup t be used 
as a teaching strategy? Imagine a teacher stand ing in a room full of chatting studen ts. 
The teacher can 't get their attent ion, so s/he suddenly breaks  out in a dance. The only 
requirement  for a pattern In ter rup t is the element of surprise.

Once pu t in place, a Pattern Inte rrup t is always  followed by a temporary  state 
of confusion. This is your  moment of Glory! «This confusion state can make [the  student ] open 
to suggestion, because we are subconsciously willing to trade our  uncomfortable state for 
another 's clarity.» -  NLP Mentor.

The concept works well on individuals , bu t even more  so on large groups  of people, 
such as a classroom full of students, because the reaction of one studen t gets picked 
up by anothe r and another  and a domino effect ensues  until the whole class has  been effected.

The best part  about Pattern Inter rupts is th at th ey're simple to create: Make Some NEW 
Noise, Visualize Noise, Water and Ice, The Good 'ole Clap routine, Exercise Break, Whisper 
Instructions, Target Word, Interview a Scientist, PLAN something  unexpected, Voting, 
Deliberate Mistakes, Powerfu l Images, Video Within your  Presentat ion, Scramble It, Current 
Trends, Mission Impossible Template, Tell a Personal Story, PopQuiz etc.
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Л ит икова  А . И.
ЛОМ КА  Ш АБЛ ОНОВ В О БУ ЧЕН И И  М ОРС КИ Х К УР СА НТ ОВ А Н ГЛИЙСКОМ У ЯЗ ЫК У 

П РО Ф ЕС СИ О Н А Л ЬН О Й  НА П РА В Л ЕН Н О С ТИ
П ро ве ден ны й ав т ор ом  ст ат ьи ана ли з т ео рет ичес ких и ст очников  св ид ет ел ьс т ву ет  

о т ом , чт о в пр оц ес се  обуче ния а н гли й ск о м у  я зы к у  пр оф ес си он ал ьн ой  нап ра вл ен но ст и  
в м орском  ву зе  ст уд ен т  до лж ен  эф ф ек т ив но  а к к ум у ли р о ва т ь  и пе ре ра ба тыва ть ог ро мно е 
ко ли че ст во  ли н гви ст и ч еск и х , к о м м у н и к а т и в н ы х  и т е х н и ч е с к и х  зн а н и й . В св яз и с эт и м  
до ка за на  це ле со об ра зн ос ть ис по ль зо ва ния мет од а л о м к и  ш аб ло но в,  кот оры й пр еп ят ст ву ет  
инф орм ационной  пер ег ру зк е ку рса нт ов,  сп ос об ст ву ет  о чищ ению  ка нало в во сп ри ят ия , 
пер еф ор мат ир ов ан ию  м одел ей  н а к о п лен н ы х зн а н и й , у ч е н и й  и на вы ко в в по дв иж ны е 
об ра зовани я из  от дел ьны х зн а н и й , уч ен и й  и на вы ко в.  В ст ат ье  при во дят ся  прим ер ы  пр иём ов  
ме тод а.

К лю че вы е сло ва:  ов ла де ни е вт ор ы м язы ко м , а н гли й ск и й  я зы к  пр оф ес си он ал ьн ой  
направ ле нно ст и,  м о р ск и е  ку рса нт ы , л о м к а  ш аб ло но в.

Л іт ік ов а О. I.
РУ ЙНУВАННЯ Ш АБЛ ОНІВ  У В И К ЛА ДА Н Н І А Н ГЛІЙ СЬКО Ї М ОВ И 

ПРО Ф ЕС ІЙ НО ГО  СП РЯ М УВАННЯ М О РС ЬК И М  К УРС АНТА М
У ст ат т і пр оа на лі зо ва но  законом ір ност і викладан ня  а н гл ій сько ї м ови  пр оф ес ійно го  

сп р ям уван ня  у  м о р с ь к о м у  виш і та об гр ун т ов ан о п р а кт и чн е  значенн я  за ст осу ва нн я мет од ів  
ко н цен т рац ії  ув аг и ку рса нт ів .

За  о сн овн им и  по ло ж ен ням и когн іт ивн о ї пс их ол ог ії , ово ло дін ня  др уг ою  мов ою  
відб ув ає тьс я прот яго м  5-1 0 рокі в,  тод і я к  пр оц ес  ви вчен ня англ ій сько ї м о ви  за пр оф ес ій ни м  
сп р я м ува н н я м  у виш і м орсь кого  сп р ям ува н н я  т ри ва є 5 се м ес т рі в (2 ,5  р оки).  У рез ул ьт ат і 
доволі ко ро т ко го  т е р м ін у  резу льт ат и на вч ан ня м а й б у т н іх  м о р я к ів  м а ю т ь  відп ов ід ат и 
ви м ога м  к о н вен ц ії  П Д Н В  19 95  р.  і М а н іл ь с ь к и х  п оп ра во к 2010  р. , що св ід чи т ь пр о св оє ча сн ість 
п о ш уку  мет од ів , я к і  б о п т и м із ува ли  пр оц ес  ви вчен ня а н гл ій сько ї м ови  за  пр оф ес ій ни м  
сп р ям ува н н ям  і д оз во ли ли  д ос яг т и оч ік ува н и х  р ез ул ьт ат ів  у  в изн ачений  т ерм ін .

Б ер уч и  до ув аг и те , що у  пр оц ес і на вч ан ня а н гл ій сько ї м ови  за  пр оф ес ій ни м
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