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STUDENT REFLECTION IN MARITIME ENGLISH COURSE

Kynpssuesa B.®. (Xepcon)

Teaching and learning Maritime English is inseparably connected with
active communication between the training process participants, be that student-
student or students-teacher interchange, the more so if it is based on the principles
of communicative approach. Model Course “Maritime English”, approved by
International Maritime Organization, stipulates the necessity of active learning by
stimulating frequent learner participation in order “to assess how much students
already know, stimulate interest in a topic, and increase opportunities to interact in
English” [1, p.217], which is mostly done by teachers. In current theories and
researches concerning active learning technologies, two important components are
specified: activities involving higher cognitive thinking and student reflection on

their learning, with the latter to be done by students themselves.

Maritime English faculty who are experienced in communicative teaching
use a variety of pair and small group activities developing different levels of
thinking. This is done without any special focus, though, on whether those
activities are efficient in reaching up to the highest levels of thinking which are
analyzing, evaluating, and creating. A similar situation is with student reflection:
this is used empirically, mostly in the form of “what I must know, what I know”

done individually in the end of a certain course section.
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Student reflection can be defined as scrupulous, meticulous thinking about a
particular issue of their own learning to become aware of how they have improved
their skills, what needs to be improved, or how it is related to future learning
experiences with the aim of improving the things already done, knowing the
current state of things, or deciding if something is worth learning. This is a special
skill to be developed along with mastering the course content. It is significant to
remember that students should reflect at higher thinking levels on a special, critical

issue “rather than recounting all (irrelevant) actions, ideas or contextual variables”
[3, p- 8].

The process during which students think back and describe their learning
should be organized and streamed at the lesson stages where semi-controlled, freer
and productive activities are done as it is there that higher order skills are formed
and developed and where students demonstrate their proficiency concerning the
lesson topic. The initial steps in teaching students self-reflection can be well
combined with the lesson objectives depending on what level of thinking is
developed through using appropriate activities and can be used during online and
offline studies. Students are taught to consider if they see any patterns in what they
did (level of analysis), how / how well they did the tasks (level of evaluation), what
they should do next (level of creation) [2, p.1] and share their feelings and opinions

on their learning progress.

In the Maritime English course, two levels of reflection can be applied
effectively: review students’ experience in learning the content and gaining
communicative skills as well as envision their possible application in students’

future work on board ships.

Reflection may be done in various forms: whole class discussion (ongoing
blog, line-up), sharing thoughts in small groups(reflection snowballs,reflect-and-
sketch),and individual thoughts (exit slip, reflection cube). For the process to run

smoothly and be appreciated by students, teachers should analyse their self-
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assessment, lesson-assessment or course-assessment conclusions to use them in

preparing for the lessons.

Participation in planning students’ own learning and discovery of what they

can do well are among the main benefits of organizing regular student reflection.
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TEHAEHLIT PO3BUTKY OCBITH JIIOJEN MOXUJIOIO BIKY B
YKPATHI (ITPUKJAL KAHAJIN)

Kyueposa O.B.(Xapkis), MSc. Anna Kolesova, Ph.D.(Ceska Republika, Vestec)

B ymoBax cBITOBOI IiJKUATai3allli, TUCTAHIIHHOTO Ta OH-JIAWH HaBYaHHS
CydyacHacCHCTeMa OCBITHU OTpUMalia JOCTaTHHO CKJIajaHI 3aBiaHHs. KaOinery
MiHicTpiB Baanocs chopMyBaTH CTparerito HuppoBoi TpaHchopmallii Ha HaCTyIHI
Tpu poku.Bine-npem’ep-MiHicTp — 1 poBoi Tpanchopmaiiii Muxaitno denopos
NOBIJOMUB Tpo 3amyck 94 mpoekTiB 1udpoBoi TpaHchopmailii y chepax OCBITH,
OXOPOHU 3/TOPOB’sl, IOCTHUIIIT, EKOHOMIKH Ta TOPTiBJI, EHEPTETUKH, IHPPACTPYKTYPH
tomo[1]. VYcmimHe iX BUpINIEHHS 3HAYHO 3JICKUTh BiJ  YCBIIOMJIEHHS
JepKaBHUMHU OpraHaMyd Ta TPOMAJCBHKICTIO POJII BHUIIOI OCBITU Ta MEAAroriKu
BUIIOT TIKOJH IA(DYHKIIIOHYBaHHI« Y HIBEPCUTETIB TPETHOTO BIKY» B YKpaiHI.
[HTerpanisa aep:kaBu 10 CBITOBOTO OCBITHBOTO MPOCTOPY aKTyalli3ye BHUBUYEHHS
JIOCB1/ly BJIOCKOHAJIEHHS 1 PO3BUTKY OCBITH JIIOJIeH MOXHUJIOTO BIKYY PO3BHHEHHX
kpainax ( y Kananui 30kpema).

Teopis BHILOI OCBITH TOKJIMKaHA pPO3B’SI3yBaTH HarajbHi MpoOIeMH
3100yTTSI JIFOABMH MOXWIJIOTO BIKY BMiHb Ta HABHUOK, IO BIANOBIJAIOTH CYy4aCHUM
norpedaM cycniibcTBa. BpamuMm BiITYKOM Ha TakMil 3alIUT BUSBUBCSILU(PPOBUI
ad  Jaid 3 IIMTaHb OCBITH Ta BHIINOI  OCBITH 2018-2023
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