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PROBLEMS AND CHALLENGES IN PROVIDING FEEDBACK AT
THE ENGLISH LESSONS FOR FUTURE MARINERS
MPOBJIEMU TA BUKJIUKH Y BAKOPUCTAHHI 3BOPOTHOI'O
3B’ SI3KY HA 3AHSITTSIX 3 AHIJIIMCBKOI MOBHM J1JI1
MAMBYTHIX MOPSIKIB

Summary. The article describes the essential problems and challenges in
providing feedback at the English lessons for future mariners. The essential one
it to implement at the lesson 6 different types of feedback as the integrative
lesson aspect for effective organization of learning process. They are elicitation,
repetition, recast, explicit correction, clarification request, meta-linguistic
feedback. The difference between them is mainly informative quality. Input-
providing types provide the correct form, thus they are more informative,
whereas output-prompting aim at obtaining self-repair on the part of the
learner, just indicating there has been an error or providing information to help
learners with selfcorrection. The article says about the ways and methods how

and when the feedback is better to implement at the English lesson for future

mariners.
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Anomauia. Y cmammi onucami 0CHOBHI npooOiemu ma SUKIUKU 8 HAOAHHI
360POMHO20 38 3Ky HA 3AHAMMAX 3 AHRNIUCLKOI MOBU OJIsl MAUOYMHIX MOPSKIG.
Haiisascchugivuum € 6nposaodicents 6 pi3HUX MUNIE 360POMHO20 38 A3KY SIK
IHme2pamuerHo20 acnekmy 3auamms Ol eqheKmusHoi opeanizayii Ha8YalIbHO2O0
npoyecy. lLle - sukiuk, nosmopenHs, nepepooneHHs, s6HA KOPeKYis, 3anum Ha
VMOYHEHHS, MemAaliHe8ICMUYHULL 360pOMHUN  36'A30K. Piznuya mixc numu
noJsi2ae 8 OCHOBHOMY 6 iHghopmayiiiniti skocmi. Tunu, wo Hadaroms 66e0eHHsl,
HAo0arwmv npasuibHy Gopmy, momy 6oHU € Oiibul IHhoOpMamusHUMU, MOOI K
CNOHYKAHHSL 00 HAYLIeHHs Ha pe3ylbmam MAarms HA Memi CaAMOCHiliHe
BIOHOBNEeHHSI CcmyOdenma, Juwie 6KA3Vioyu Ha HOMUIKY abo Haoaruu
iHpopmayito, sKa O0onomodce cmyoeHmam camokopuzysamucs. Y cmammi
1oemvbcs Npo WIAXU Ma Memoou, 5K i KOAU Kpauje 6nposaoumu 360pOMHILL
38'130K Ha 3aHAMMI 3 AHNIUCLKOI MOBU Ol MaudymHix mopsaxie. Taxoowc y
cmammi po3ensi0aromsCs MemoOUuyHi nopaou sIK 3acmoco8ysamu 360POMHULL
36'930K Ha 3aHAMMI 3 AH2ATUCbKOI MOBU OJis NIOSUWEHHS IXHbOI Momuseayii ma
VCIOOMIIeHHsL POl 8uBYeHo20 mamepiany. A came: Oymu MaKCUMATbHO
Koukpemuumu. lliokpeciumu 6axcaugicms HAOAHHA CMYOEHMAM KOHKPEMmHOI
inpopmayii npo me, wo BOHU pOOAAMb HPABUILHO YU HENPABUNILHO, YUM
weuowe mum Kpawje, pemeavHo nooasamu 6iocyku. Cnoci6 nooaHus
360POMHO20 38 'A3KY MOJdNCE SNIUHYMU HA CHOCIO 1020 OMPUMAHHA, 3a1y4amu
cmyoenmie 00 npoyecy.

Taxootc Mu 4imko BUOLIAEMO POTb 360POMHO20 38 A3KY HA 3AHAMMIAX 3
AHSNIUCHKOI  MOBU 3a NpUHYuUnamu mooenvHoco Kypcy 3.17 «Mopcvka
aHeniicbka Mo8ay. 380pomuill  38'930K Ni0 KEPIBHUUMBOM BUKIAOAHUIB:
HOMYBAHHS DISHOMAHIMHUX NPUKIAOI8 NOMUNOK, HOYYMUX Ni0 yac 2pynoeoi
pobomu, a nomim 3anuUc ix Ha OowYi, KOIUu 2pynosa poooma 3aKiHyeHa. Y cHuii

360pOMHIU 38 430K 8I0 2pPYN - AKWO Memolo NApHoi 4u 2pynogoi pobomu €
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8i0N0GI0I HA 3AB0AHHA, KOJNCHA 2pYNna ooOpamu c8020 NPeOCMA8HUKA, SKULL
nogidomums npo c8oi Komewmapi 0o kuacy. Ilucomosi eidcyku epyn:
AlbMepHamugol0  YCHUM  360POMHUM  38'13KAM €  NPUBHAUEHHS  2pynu
«cekpemapisey O 3anucy eionogideti Ha oOowiyi. Busuwauenus e6iozyxie npo
ROMUNIKU. W00 3pooumu 360pOmMHULL 368'130K OLIbUW NO3UMUBHUM, HANUWIMb HA
oowyi piHOMaHimHi @pasu, 63ami 3 pobomu yuHie, 0esaKi NPasuibhi, a OesKi
MICMAMb NOMUTIKU.

Knrouoei cnosa: 36opomuiil 36'130K, aneniticoka mMoea, MOpPSKU, OCBIMHIl

npoyec.

Problem Statement. How to correct the students at the lesson of the
English language and not to hurt anyone’s feelings to remind students of their
strengths and weaknesses, provides them with the motivation to improve and
gives them space for reflection. Feedback plays a central role in the learning
process. Teachers implement the feedback as the teaching technique of isolating
and highlighting students' weaknesses. Sometimes we suggest that by paying
students attention to areas they struggle with they can define their mistakes more
easily and therefore work towards correcting them. In this case there is a risk of
using feedback as the criticism from students’ view, and moreover it can be a
chance to kill the feedback value at all. In order for us to be able to provide
meaningful feedback, we have to understand which way of the feedback
treatment is closer, when corrected or offered advice/guidance.

Benjamin Franklin said “Tell me and I forget, teach me and I may
remember, involve me and I learn”. It is a very actual for nowadays. It means, if
you want to provide an effective feedback, your student should realize and
overcome his contextual, language challenges with the correct answer on their
own. The role of teacher at this stage is only to come across a thought and guide
to reconsideration. It’s worth to remember the effectiveness of teaching not only

includes two ways communication and interunderstanding (or providing
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constructive tasks, environments, and learning) but also involves assessing and
evaluating students' understanding of this information by the students. Too
often, teachers limit students' opportunities to get information about their
performance in relation to any of these questions by assuming that responsibility
for the students and not suggesting the learning possibilities for themselves.
Analysis of the latest research and publications. There are a number of
studies and evaluation tools that describe the role of feedback at the lesson, its
variety. For example, Kolb (1984) offered learning process is demonstrated in a
circular way, that learning is by doing, and that ideas are formed and modified
through experiences.
The learning cycle requires four kinds of abilities or learning contexts:
— concrete experience — students are able to participate and empathize the
new experiences;
— reflective observation — it helps to recognize the learners their process of
learning;
— abstract conceptualisation — learners must be able to form and process ideas
and integrate them into logical theories
— active experimentation — learners need to be able to implement their
acquired skills and knowledge to solve the problems in reality.

This cycle can be is similar to the ‘plan — do — reflect — act’ cycle which is
often used in appraisals. Sierra [7] identifies that ‘feedback plays an important
role in helping learners move round the cycle. For example, feedback supports
the process of reflection and the consideration of new or more in-depth theory.
Through a process of negotiation, feedback can also help the learner plan
productively for the next learning experience.’

Sierra suggests that before giving students any feedback we have to
understand:

a) where the learner is in terms of their learning, the level they have reached,

past experience, and understanding of learning needs and goals
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b) the learning goals in terms of knowledge, technical skills and attitudes [7].

During the observation, our task as a teacher is to identify where and how

far the learner has travelled towards the learning goals, where they may have
gone off track and what further learning or practice may be required.

We’re agreed with six types of effective feedback which are suggested by
Boud [1]. They are: elicitation, repetition, recast, explicit correction,
clarification request, meta-linguistic feedback

Eraut identifies the difference between them is mainly informative
quality. Input-providing types provide the correct form, thus they are more
informative, whereas output-prompting types aim at obtaining self-repair on the
part of the learner, just indicating there has been an error or providing
information to help learners to selfcorrect. These latter types are less
informative. The output-pushing corrective moves are what Eraut has termed
prompts [4, p. 112]. The two types of CF above engage the learner in different
cognitive processes; input-providing types make learners use their working
memory whereas output-pushing types lead the learner to retrieve information
from long-term memory [8 p. 238]. Consequently, it would be reasonable to
think that both types will be beneficial and even complementary for effective
learning.

The aim of the article is to specify the problems and challenges of
providing the feedback at the English lessons for future mariners.

The principal material statement. The main principal and challenges of
providing the feedback at the English lessons for future mariners are as for
teachers, how and when it implements and for students, the lack of motivation.

There are some research-based tips for providing students with the kind of
feedback that will increase motivation, build on existing knowledge, and help
them reflect on what they have learned. Firstly, teacher has to be as specific as

possible.
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It’s recommended to highlight the importance of supplying learners
with specific information about what they are doing right or wrong; and
suggest taking the time to provide learners with information on what
exactly they did well, and what may still need improvement. It is
important to give feedback immediately, it 1s most effective when it is
given immediately, rather than a few days. The presentation of feedback
is provided carefully. The way feedback is presented can have an impact
on how it is received, which means are used, that sometimes even the
most well-meaning feedback can come across the wrong way and reduce
a learner’s motivation. The importance of involving learners in the
process of collecting and analyzing performance-based data which
cannot be understated. When students have access to this information,
they develop an awareness of their learning, and are more easily able to
recognize mistakes and eventually develop strategies for tackling weak
points themselves.

It is very important to ensure that the feedback given to the learner is
aligned with the overall learning outcomes of the syllabus, teaching session or
activity in which the learner is engaged.

IMO Model Course of Maritime English offers next aspects about the
feedback providing at the English lesson. Feedback takes place when teacher
comments on students’ work, giving an analysis of strong points and areas for
improvement. Feedback is usually carried out at the end of an activity and is
especially important after the production stage when students have been working
independently of the teacher. For fluency-based group work, it is better to save
correction of errors for the feedback session rather than interrupt students during
the activity. Regular follow-up of production task will get students into the habit
of reflecting on their work and will make them aware of their own errors [6, p.

73]. These suggestions for feedback reinforce the inductive learning approach
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and contribute to co-operate study. The techniques are aimed at helping students
revise language they should know by means of self-correction:

- Teacher-led feedback: to tackle a persistent language problem that
occurs among the majority of students’ work, note down a variety of examples
of the error heard during group work then write them on the board once the
group work is over. Correct the first example and check that the class
understands the correction. Then elicit the corrections for each of the subsequent
examples, asking different students to make the necessary changes on the board.

- Oral feedback from groups — if the aim of pair or group work is to
provide answers to a task, tell each group to elect a representative to report their
comments to the class. Allow a few minutes for students to prepare for this by
checking their final answers after finishing the task. One group representative
should start by reporting their answers while the others listen and compare their
answers. If the other groups have any differences, they should take it in turn to
present their ideas to the class, discussing which versions are correct. The
teacher may have to intervene to correct any problems that the trainees are
unable to resolve themselves.

- Written feedback from groups: an alternatives to oral feedback is to
appoint group ‘secretaries’ to write the answers on the board. Instead of writing
their notes, the other group members should dictate to the secretaries, checking
that no errors are written. Once all the groups have written up their answers, the
teacher can draw attention to any differences and can ask the class to try to
correct any major problems.

- Identifying the errors’ feedback: to make feedback more positive,
write a variety of phrases on the board which are taken from students’ work,
some correct and some containing errors. Put the students into the groups and
ask them to read the phrases carefully and to identify those containing errors.

Then ask them to try to correct the errors. This can take the form of a
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competition, with the group correctly identifying the most errors being the
winner.

Student-led feedback alternatives are effectively implemented at the
English lessons for future mariners

Conclusions. Therefore, at the end we come to conclusion that providing
the feedback at the English lessons for future mariners needs works through:
regular and systematic principles and methodological techniques. Conducting
the feedback must be an integrated part of the lesson which is positive, regular
and objective. It can be verified and multiplied. For giving feedback as teacher
as student and even both at the same time can be involved.

The main contribution of the present study is that it increases the
knowledge and understanding of matters that the students require to get and
make regular and verified feedback, based on different principles at the English

lessons for effective organization learning process.
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