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INTEGRATING STANDARD MARINE COMMUNICATION PHRASES
INTO MARITIME ENGLISH COURSE

Training of future seafarers for outcome-based professional communication on board a ship is a mandatory
condition for their successful career at sea. That is why maritime English teachers and lecturers shall focus
on the development and application of teaching and learning materials aimed at formation of cadets’/students’
skills in professional communication.

In their everyday life future seafarers are engaged in daily routine communication on an external level
between ship and shore, ship and other ships. Moreover, they take part in routine communication on an intra-
ship level between the crewmembers.

Taking into account the multinational and international nature of modern maritime industry, many
of the maritime accidents are caused by communication barriers. The diversity in crew and shore personnel
engaged in the maritime business may naturally result in communication problems and failures. Moreover,
inefficient communication together with differences in English accents of seafarers may cause accidents which
may affect human life and marine environment. Standard Marine Communication Phrases were developed
and adopted by the International Maritime Organization in order to minimize the risks associated with
misunderstanding at sea.

The article studies certain ways of integration of Standard Marine Communication Phrases into maritime
English course. The author points out that the learning of Standard Marine Communication Phrases should
be carried out systematically and consistently. Besides, it is necessary to develop a thematically oriented
and methodically grounded system of exercises and activities, to determine the sequence of their application.

The research proved that the learning of Standard Marine Communication Phrases should be organized
on the basis of real-life professional situations and provided through the application of appropriate methods
of language learning.

The author of the article discusses the advantages of certain types of exercises and activities, studies
the communicative skills required by the IMO Model Course 3.17 “Maritime English” in order to outline
the strategy of learning of Standard Marine Communication Phrases. In addition to controlled and semi-
controlled exercises, maritime English teachers and lecturers are advised to use simulation and role plays
based on real-life professional situations. The results of the analysis will be presented in this article. The
research showed that students’ competency in Standard Marine Communication Phrases proves applied
orientation, operational effectiveness and motivation in performing various exercises and activities.

Key words: maritime English, Standard Marine Communication Phrases, multinational crew, real-life
situations, communicative competence.

Problem statement. One of the main goals
of modern maritime education is to implement safer
navigation worldwide in clean seas, which coincides
with the motto of International Maritime Organization
(IMO). Standard Marine Communication Phrases
(SMCP) can serve as a determinant medium to reach
this goal. Nowadays it is officially recommended
that every seafarer should have SMCP competency
regardless of his position, nationality and area of work.
As there is no defined SMPC course in curriculum
of maritime institutions, they are integrated logically
into the course of Maritime English. Besides, they
are supposed to be learnt by cadets/students during
the course. As a result, SMCP can be presented with
different purposes — training grammar or vocabulary
patterns. The author of the article discusses the advan-
tages/disadvantages of activities focused on learning
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of SMCP, studies the communicative skills required by
the IMO Model Course 3.17 in order to outline a choice
of activities for Maritime English lessons. The results
of the analysis will be presented in this article.

Recent research and publications. The prob-
lems of effective maritime communication between
crewmembers, the needs and challenges of SMCP
use by seafarers have been studied by P. Bjorkroth,
P. John, V. Kudryavtseva, A. Noble, B. Pritchard,
A. Sihmantepe, P. Trenkner and many others.

Most of their research papers are devoted to
the study of main features of conversation in maritime
VHF communication and the standards of training
future seafarers in the use of SMCP. Some authors
share their own experience of developing such activi-
ties that can assist in SMCP training in maritime insti-
tutions [1; 5; 6; 7; 8].
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The purpose of the research is to carry out
an analysis of different activities which can serve
as means of training future seafarers for successful
on-board communication.

The main text. First of all, it is very important
to mention the fact that under the International
Convention on Standards of Training, Certification
and Watchkeeping for Seafarers (STCW), 1978, as
amended, the ability to understand and use SMCP
is required for the certification of officers in charge
of a navigational watch on ships of 500 gross ton-
nage or above [4]. SMCP include phrases which
have been developed to cover the most important
safety-related fields of verbal shore-to-ship (and vice-
versa), ship-to-ship and on-board communications.

Communicative features of SMCP can be sum-
marized as follows:

- avoiding synonyms;

- avoiding contracted forms;

- providing fully worded answers to yes/no
questions and basic alternative answers to sentence
questions;

- providing one phrase for one event;

- structuring the corresponding phrases after
the principle: identical invariable plus variable
[3, p. 2-3].

According to M. Ozenir, a lecturer of Istanbul
Technical University, getting competency in SMCP is
rather complicated for most cadets whereas the use
of SMCP is considered to be one of the main require-
ments to seafarers. He suggests to integrate SMCP
into maritime English course as a tool that can con-
solidate both vocabulary and grammar knowledge.
For instance, he recommends to attach grammar
patterns with SMCP. The main stress is on the activ-
ities used to develop grammar accuracy (a correct
use of prepositions, basic modals and tenses, pas-
sive voice) [5].

Since SMCP cover and provide guidelines on
routine and emergency on-board procedures, it
is not enough to focus on accurate use of SMCP
patterns only. It is essential that every seafarer is
competent in the use of SMCP as he/she is ready
for challenges facing modern multinational shipping
industry [8].

As the situations which require the use of SMCP
(shore-to-ship, ship-to-ship and on-board commu-
nications) are numerous, the author has decided
to analyze the detailed syllabus of the IMO Model
course 3.17 “Maritime English” [2] in order to outline
the appropriate topics and skills which can be used
for integration of SMCP into Maritime English course.
The part “Specialized Maritime English for officers
in charge of navigational watch” (table 1) was under
analysis.

Table 1
Detailed teaching syllabus of
“Specialized Maritime English for officers
in charge of navigational watch”
(adapted to the research needs)
1.2. How to Use IMO

— simulate distress

Standard Marine communications with given
Communication Phrases |standard phrases under different
(SMcCP) scenarios such as search

1 General and rescue communications, man
2. External overboard, requesting medical

assistance;

— simulate pilotage communication
with given standard phrases

for pilot request, embarking/
disembarking pilot, tug assistance.
— simulate the communication with
operative shiphandling phrases
under different scenarios such as
entering/leaving port, dropping
anchor, handover of watchkeeping
responsibility.

communication phrases

3. On-board
communication phrases

The instructor manual of IMO Model Course
3.17 [2] provides Maritime English teachers with
more than 25 different activities focused on accu-
racy and fluency of use of SMCP. All of them can be
grouped into certain categories:

1) SMCP drilling (choral drills, split class drills,
back chaining drills, individual drills, open and closed
pair drills, contrasting drills, substitutional drills, drill-
ing SMCP with cassette);

2) surveys (class survey, group questionnaires);

3) dialogues (vanishing dialogue, half dialogues,
guided dialogues, collaborative dialogues, SMCP
dialogue prompts);

4) dictations (wall dictations, split pair dictation,
“thinking” dictation, student-led dictation, pair race
dictation);

5) simulation and role-play (checklist simulation,
guided SMCP role-plays, free SMCP role-plays);

6) others (transferring messages to SMCP, stu-
dents’ recordings, random choice communications,
SMCP comprehension activities, taking notes, SMCP
message markers).

However, among a long list of activities from
the IMO Model Course only some of them are
really effective (based on a teaching experience).
The following sequence of SMCP training is recom-
mended: SMCP drilling — Mini-dialogues — Simulation
and Role-plays.

For instance, the series of activities (minimum
5 activities) can be used to learn one set of SMCP.
The teacher may start with traditional choral drilling
and follow with substitutional drills (controlled activ-
ities).

Choral drills: the teacher may use this tra-
ditional type of drill focusing on the main require-
ment that all students repeat a model together. The
model is either spoken by the teacher or played
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by a recorder. It is very important to keep a good,
quick pace and not to let the drills last for too long.
If too much choral drilling is done, students’ concen-
tration is likely to lapse. The teacher is advised to
demonstrate the same, clear signal each time he/
she wants the group to respond (a verbal command
or a physical gesture) and check that everyone in
the group is active in speaking [2].

Substitutional drills: when the students have
had enough practice with the original SMCP pat-
tern, the teacher is recommended to give them
some more varied practice by replacing a word
or part of the SMCP pattern with an alternative.
Ask the students to suggest their own alternative
word or choose an appropriate one from a substi-
tution table [2].

Then the teacher can continue with semi-con-
trolled activities (e. g. half dialogues, SMCP dia-
logue prompts).

Half dialogues: delete one person’s part
of a dialogue containing SMCP and give it to
the students. Ask them to work in pairs to complete
the dialogue using appropriate SMCP phrases. After
checking their variants, they should play the dia-
logue together. Besides, the teacher can adapt this
exercise by recording one half of the dialogue on to
disc and asking the students to complete the dia-
logue [2].

SMCP dialogue prompts: the teacher selects
some short dialogues containing SMCP that the stu-
dents are familiar with. Write a prompt in the form
of just one or two words for each line of dialogue
on the board. Divide the students into pairs and ask
them to reconstruct the dialogue without consulting
their textbooks or copybooks. The students in pairs
should compare their answers and discuss any
changes in content. The students should be encour-
aged to learn the dialogues and to act them out in
pairs or small groups in the class [2].

At the final stage, the productive activities must
be applied by the teacher (e. g. checklist simulation,
guided SMCP role-plays, free SMCP role plays). As
future seafarers have to deal with a great number
of checklists in their professional life (the checklists
are usually used to monitor all routine and emer-
gency procedures on board), the following activity is
highly recommended.

Checklist simulation: the teacher prepares
an authentic checklist (an appropriate checklist can
be photocopied from “Bridge Procedures Guide”).
First, drill new vocabulary with the group/class then
divide your students into pairs and set up a sim-
ple simulation based on information presented in
the checklist. For instance, Student A could choose
which of the actions/operations in the checklist
he/she has completed and which still remain to
be done. Student B then asks the partner to find
out how much he/she has achieved. The students
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get an intensive practice of the Present Perfect
and Past Simple tenses in the context of checking
actions/operations in the checklist that has been
done to date. The teacher may extend this simu-
lation into a simple written or oral report at the end
of the exchange [2].

The suggested sequence of activities in SMCP
training is aimed at linking maritime English class-
room and real seafarer’s life. The above recom-
mended activities can serve as a regular part
of maritime English course, thus integrating SMCP
as an important component into its content.

Conclusions. The main goal of learning SMCP
within a course of maritime English is to make
the environment of maritime English classroom
closer to that of a ship’s and suggest some profes-
sional scenarios of maritime on-board communi-
cation in multinational crews. The cadets/students
are expected to use the learnt SMCP during their
academic training (nautical sciences, simula-
tors) and apply them in real-life situations (routine
and emergency procedures).

As for the further research, the author will con-
tinue to study this problem. The opportunities
of improving SMCP competency of future seafarers
through simulator training and life-like scenarios will
be under analysis.
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®ponoBa 0. O. IHTerpauis ctaHaapTHUX (ppas ANA cnifikyBaHHA Ha MOPi B KYpC MOPCLKOi aHMMiNCbKOT
MOBU

[lidcomoska malibymHix Mopsikie 00 egheKmueHOI rpoghecitiHoi KoMyHikauii Ha cyOHi € 00608’93K080t0
YMOBOI0 yCriWHOI Kap’epu Ha mopi. Came momy guknadadi MOPCbKUX 3akKnadie oceimu mMaromb 30cepedumucst
Ha po3pobrieHHi ma 8UKOpUCMaHHI Hag4aribHO-MemoOUYHUX Mamepianig, W0 CripsiMosaHi Ha 080s100iHHS
KypcaHmamu/cmydeHmamu Hagudkamu rpoghecitiHoi KoMyHikauii.

MatibymHi mMopsiku y ceoill moecsikOeHHiIl QisiribHOCMI MOBUHHI MidmpumMyeamu 308HIWHIU 38’A30K MiX
cyOHOM i bepeaom, Mix cyOHOM ma iHwumMu cyOHamu. Kpim moeo, 6oHU bepymb yyacme y 8HymMpiluHbOCYOHOS8Il
KOMYHIKauii M YrieHamu ekinaxy.

Bepy4u do ysazu mMynbmuHaujioHanbHUU i MiKHapOOHUU Xapakmep cy4YacHOi MOpcbKoi iHOycmpii, 6azamo
MOPCbKUX aeapilHux cumyauili Cripu4yuHeHi came KoMmyHikauitiHumu 6ap’epamu. OKpim Ubo2o, Heglasne
CrifiKy8aHHS pa3oM i3 HauioHarbHUMU 8IOMIHHOCMSAMU Yy BUKOPUCMAaHHI MOpsikaMu aHarilicbKoi Mosu
MOXymb ripu3golumu 00 asapiliHux cumyauid, SKi He2amueHO 8riugaroms Ha JIl00ChKe XUMmMmsi ma MOPChKe
cepedosuuye. Came momy cmaHOapmHi gopa3u Ons CrifikysaHHs1 Ha Mopi 6ynu po3pobrieHi U 3ameepOeHi
Mi>xkHapOOHOK MOPCLKOK OpaaHisauieto 3 Memoro MiHiMi3ayii euriadkie Hernopo3yMiHHSI.

Y cmammi OKpecrieHo neeHi wrsaxu iHmeapauii cmaHOapmHux pa3 Ons CrifikyeaHHsT Ha MOpi
8 KypC MOPCbLKOI aHernilicbKoi Mosu. Aemop cmeepOXye, WO BUBYEHHS 8U3HaYeHUX cmaHdapmHux ¢hpas
mae 30ilicHro8amucsi cucmeMHo U rocnidosHo. Lle 3ymosrnoe HeobxiOHicmb po3pobrieHHs memMamu4YyHO
30pieHmMosaHol ma Memodu4yHO ObrpyHmMosaHoIi cucmemMu 8rpas, a MakoX 8U3Ha4YeHHs rocridoeHocmi ix
BUKOHAaHHSI.

HocnidxeHHs nokasarsno, Wo 8Us4YEeHHS KypcaHmamu/cmydeHmamu cmaHOapmHux ¢hpa3d Orisi CriifiKy8aHHs
Ha mopi doyinbHO 3diliCHI8amu Ha OCHO8I pearnbHUX MPOQECIUHUX cumyauild i WIISIXOM 8UKOPUCMAaHHS
8i0rMo8iOHUX cydyacHUX Memodig Hag4aHHs MO8U.

Asmop cmammi po3ansidae nepeeaau Pi3HUX Murig ernpas, susyac KOMyHIKamueHi HaBU4YKU, 3a3HaqeHi
8 modesnbHomy Kypci IMO 3.17 «Mopckka aHernilicbkka Mo8ay, 3 MEMOK 8U3Ha4YEHHsT OpIEHMOBHOI cmpameail
sus4YeHHs cmaHOapmHux gpas. OKpiM 8ripas KOHMPOIb08aHO20 U YacmKOB80 KOHMPO/Ib08AaHO20 XapaKkmepy,
sukiadayaM MOPCLKOI aHasilicbKOI MOBU 8apmo 8UKOPUCMO8y8amu makox iMimauiliHi ma posibosi iepu, sKi
maromeb 6ymu po3pobrieHi Ha 0CHo8i pearnbHUX rpoghecitiHux cumyauill. [pedcmasneHi y cmammi pesynbmamu
aHarsisy ceid4amsb rpo me, WO 8UBHEHHS KypcaHmamu/cmydeHmamu cmaHOapmHux ¢ppa3 Orisi Crifiky8aHHs
Ha mopi doeodume npuknadHy CrpsAMOosaHiCMb, oriepamugHy pesyfbmamueHicmb ma 8MOomueo8aHICMb
KypcaHmig/cmydeHmie 8UKOHy8amu maki 3a80aHHs1.

Knrovoei cnoea: Mopcbka aHernilicbka Moea, cmaHOapmHi @hpasu Ofisi  CrifikyeaHHs Ha MOopi,
MyrnibmuHauioHanbHUU eKinax, cumyauii peasribHO20 Xummsi, KOMyHiKamueHa KOMIemeHUjs.
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