VIDEO MATERIALS AS TOOL
FOR TEACHING MARITIME ENGLISH

Julia Shapar
Teacher of Maritime English Department for Deck Officers
Kherson State Maritime Academy

Abstract

The article deals with a new approach to use of video materials at the lessons
of Maritime English. The system of exercises based on video resources was
implemented into ESA lesson model for developing speaking competencies of
future deck officers. Efficiency of English maritime teaching materials for video
lessons have been proved with 4™ year students.
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Introduction. It is well known that the video is one of the very important
tools for teaching maritime English. It can be a stepping stone to motivate our
cadets, to ease the process of learning, to fun and study actively. However very
often we use video for cadets to listen to without supplementary communicative
activities. Such approach decreases the importance of this necessary tool.
Sometimes it is rather difficult to find a video for maritime educational purposes
Also we must remember about potential pitfalls with video. Many authentic videos
are quite long and complex, and viewed as a whole might be overwhelming to
beginning and even intermediate language learners. You will need to find ways to
make the task manageable for your cadets. The scientists S. Gillette, K. Goettsch,
J. Rowenkamp, N. Salehi, E. [1] distinguish one of the most efficient methods to
solve a problem is to focus on just a part of a longer video. But when you use the
video resource in parts, watch out for two problems: be careful not to use a
segment which is too long for your cadets to process, and provide enough context
so that your cadets can understand what's going on in the segment you selected.
Another way to make video manageable is to give your cadets a clear task to carry
out while watching the video. But make sure cadets are clear on what task you
want them to perform while watching/listening.

Materials and Methods. The problem of audio and video materials was
studied by such authors as Ternopolskiy O.B., Fedorenko Y.P. [2], Verisokin Y.I.
[3], McKinnon M. [5] and others. They write about effectiveness of such materials
usage but according to the specially created methodological guidelines. One of the
most crucial guidelines for teachers is to cut up videos into different parts to make
them manageable and comprehensible. While this breaks the continuity of the film,
it allows the teacher to provide learning support and activities while at the same
time diminishing the feeling of being overwhelmed by the language [6]. Williams
R.T., Lutes P. [7] claim video materials should be used not only for familiarization
with learning items but for drilling vocabulary and grammar skills as well. Video
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and supplementary tasks can be used as a part of an active learning strategy, they
can have a major influence by presenting the same target structures and vocabulary
in a new medium that allows for more repetition of the target language before
learner attention is diverted or lost.

Video is an excellent method of exposing language learners to language used
in a wide variety of contexts because of the variety of selections available. It offers
a chance for language learners to test their comprehension in situations that cannot
be otherwise realistically recreated in the classroom. Video materials can give
learners a chance to show that they understand language. Video materials have the
potential to maximize cadets’ natural abilities to acquire, process, and otherwise
utilize their knowledge. Moreover, they can be used to actively engage cadets in
the learning process. Cadets can be encouraged to take on the role of the educator
through active learning techniques

In accordance with the communicative approach N.Ishihara, J.C. Chi and
other researchers [1, 4, 6] identify three stages of activities that can be used to
develop speaking competencies with the help of video resources. The first one is
Pre-Viewing Activities or “Before you watch”. These activities serve to set a
scene, activate cadet knowledge about the context of the scene, practice key
vocabulary, and inform them of their expectations. The second is While-Viewing
Activities or “While you watch”. These activities focus cadets’ attention on
visuals, specific language, general ideas, gist, and so on. The third one is Post-
Viewing Activities. These activities have cadets answer comprehension questions,
practice predictions, and focus on speaking through role plays and other activities.

However these stages and activities must be adapted to students who learn
English for special purposes like future mariners.

The aim of the article is to develop the systems of video tasks within ESA
lesson model for deck officers.

Methodology. Video has been proved to be an effective method in teaching
English. It may be said that video is the best means of demonstrating native
speakers’ natural fluent communication and their natural behavior in the process of
communication. Cadets can not only hear how native speakers speak, they can
observe and learn how they behave when speaking. There are three broad stages in
the viewing lesson, namely ‘pre-viewing’, ‘viewing’ and ‘post-viewing’. The first
stage, ‘pre-viewing’, is used to build motivation, specify viewing purposes,
establish what is already known about the topic (‘activate schemata’), make
predictions or pre-teach key vocabulary. During the second stage, the video is
watched and various viewing, listening skills are practiced and developed. After
having watched the video, or a part of it, cadets may then work to develop their
critical thinking and speaking competencies, and their experience of the video is
extended through activities such as discussion, interpretation, or rephrase of the
ideas in a different form. There are a number of teaching techniques which can be
used during video-based lessons.

Pre-viewing. A previewing activity is meant to acquaint students with the
material that they are going to view and facilitate easier and better comprehension
thus achieving successful results in language teaching. Consequently, the teacher
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may design this activity to help students with their language skills. Indeed, it is
obvious for both the teacher and students to work cooperatively, deliberately, and
simultaneously with the intention to develop the four skills.

Pre-viewing Activity 1.

Use the brainstorming questions and hints about what cadets expect to view:
What is heavy weather? What would you do when you encounter heavy weather
condition at sea? What precautions for navigating in heavy weather do you know?

While-viewing Activity 1.

Cadets are asked to fill the table while watching the video with the
information about weather condition and precautions.

While-viewing Activity 2.

Cadets are asked to answer the questions while watching the video.

1. What was the route/ cargo/ weather/ wind/ waves/ water temperature/ air
temperature?

While-viewing Activity 3.

The teacher plays the video again and asks the cadets to work on the
following ‘while-viewing’ activity: While viewing and listening to the following
segment, please write the weather condition and safety precautions for navigating
in heavy weather.

While-viewing Activity 4.

Cadets define whether the sentences are True or False. If they are false, give
the right variant. Compare your ideas with a partner’s. Watch again and check your
answers.

Post-viewing Activity 1.

Circle the correct number in the following. Your answers should be based on
the viewing and listening.

Post-viewing Activity 2: Discussion group activity

After the cadets have already viewed and listened to the segment, the teacher
will ask them to sit in groups of 4 or 5 and discuss the questions about weather
condition and safety precautions for navigating in heavy weather.

Post-viewing Activity 3: Writing Task

The teacher can ask cadets to write an outline description of the weather
conditions and safety precautions for navigating in heavy weather.

Post-viewing Activity 4: Writing Task Combined with Role-Playing

The teacher can ask two cadets to role-play similar situations to the ones they
have just viewed (the Captain gives orders to the Chief Mate or the Chief Mate
instructs the crew how to navigate in heavy weather) and simultaneously the rest of
the class to write down an outline direction as the one presented in the video
segment.

Conclusions. Teachers have been using video in language teaching for many
years. The combination of audio and visual aids is exceptionally exciting. It’s a
dynamic way of language acquisition. Video is intrinsically motivating: the screen
captures our attention in a way quite unlike other media. Video offers learners an
opportunity to experience spoken language in action in the next best way to being
in the language community itself. Video material can be a very useful source and
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asset for the language teaching-learning process because it combines both fun and
pedagogic instructions in an authentic material that reflect real interaction. By
employing videotaped material teachers can always create an indefinite number of
language teaching activities.

Anomauisn

Cmammsa «Bideo mamepianu AK IHCMpYMeHmM  HABYAHHA  MOPCHKOIL
AHRNTUCLKOT MOBUY 3AUMAEMbCS NPOOIEMAMU BUKOPUCMAHHSA 8i0eoMamepianié Ha
VPOKAX AH2AIUCHKOI Mos8u. Y cmammi Oynu npoamanizo8ani CmMeEOPeHHs |
3ACMOCY8AHHs  MeMOOUYHUX Mamepianie Os1 pobomu 3 8i0eo Ha YPOKaAX
aueniicokoi mosu. Taxodc noxazaui npuxkiaou OialbHOCMI Ma CUCmeMu 8npas 8
npoyeci pobomu 3 gideo mamepiaramu. L[i memoodonociuni mamepiaru oaromo
MONCIUBICIMb  BUKOPUCMOBY8AMU 8I0e0 Ha Ypokax. Aemopu esadicaroms, wo
poboma cnpaAMo8aHa Ha OeMOHCMPAayio e(heKMusHOCmi Maxkoi Memoouxu.

Knrouosi cnosa: mopcoka aueniticoka moga, CmpyKmypa 3aHammsl, cucmema
8npas, MoGHi KoMnemeHyii.

Annomauus

Cmamovs «Budeo mamepuanvl Kaxk UHCMPYMEHM O00Y4eHUus MOpPCKO2o
AHRTIULICKO20 AZBIKAY 3AHUMAENCs NPOOIeMaMU UCTIONb308AHUSL BUOCOMAMEPUATOB8
HA YPOKAX AH2IULCKO20 sA3bIKA. B cmamve Ovliu npoaHanu3uposansvl co30aHue u
NpUMEHeHUe MemoOUYecKUx Mamepuanos O0is pabomvl ¢ 6Ude0 HA YPOKAX
aHenuiicko2o A3vika. Takoce NOKA3AHLL NpUMEPbl OesMeNIbHOCMU U CUCTIeMbl
VIpadicHeHull 6 npoyecce pabomel ¢ 6UOe0 Mamepuaramu. Imu mMemooo-
Jlo2udecKue mMamepuansl 0am 603MONCHOCHb UCNOIb308AMb U0 HA YPOKAX.
Aemopvl  cuumarom, uwmo  paboma  HANPAGIEHHA ~HA  OEMOHCMPAYUIO
aghghexmusHocmu maxou MemoOouKu.

Kniouegvle cnosa: mMopckou auenuticKutl, CMpyKmMypa 3aHAmus, Cucmemd
VIPAdICHe U, pevesble KOMNemeHYul.
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