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criteria 42 German mass media texts have been selected. These mass media texts have been selected from 
German newspapers and periodicals Die Zeit, Die Welt, Der Spiegel, Focus and Frankfurter Allgemeine 
Zeitung. 

Key words: foreign languages reading competence, German mass media texts, criteria for German 
texts selection, qualitative and quantitative criteria, authenticity. 
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INTERDISCIPLINARY INTEGRATION IN TEACHING MARITIME ENGLISH 
 

This article describes how communicative teaching of Maritime English can be integrated with the 
content of profession-focused subjects. Different approaches to the design of interdisciplinary courses 
have been analyzed. The author discusses the requirements to the development of the integrated language 
course programme and suggests possible interdisciplinary units in the recently up-dated Maritime 
English programme for Deck Officers at Kherson State Maritime Academy which focuses on the sequence 
and advancement of communicative language learning within the integrated process.  
The interdisciplinary teaching activities are recommended for use in relation to learning outcomes  
and how they are interlinked with occupational requirements. 

Key words: interdisciplinary integration, training programme, Maritime English, profession-
focused subjects, deck officer. 

 
Nowadays one of the most significant challenges in teaching Maritime English  

for future deck officers is to design and develop training programme and language learning 
activities which integrate Maritime English with the standards and requirements  
of the navigation profession. The design of such an integrated programme promotes  
the development of communicative language skills by enabling students to perceive, interpret 
and use their professional information in a real working environment. Additionally, there  
is one more challenge how to integrate learning activities of Maritime English and profession-
focused subjects within the approved training programme, how to find and implement 
interdisciplinary units between these parallel disciplines. 

Thus, professional training of future deck officers within the system of higher maritime 
education of Ukraine shall meet the requirements of national (industry standard)  
and international documents (resolutions, conventions, codes), adopted by the International 
Maritime Organization (IMO). 

Hence, training of future deck officers interconnected with their professional 
requirements is a key issue for maritime institutions. Consequently, these institutions shall 
develop training courses and learning materials to develop communicative skills at its core  
so necessary for safe practice on board. The main goal of such training courses is to cultivate 
maritime officers and ratings who apply their professional knowledge and skills, communicate 
efficiently with the team in a natural and common working environment. 

In view of the foregoing, it is very important that maritime institutions play a proactive 
role and develop integrated training courses which prepare future deck officers for their 
professional career at sea. Training focused on interdisciplinary integration shall not be  
a simple addition to the established curriculum of maritime institutions. It is necessary  
to provide conditions for effective integrated teaching and learning. 

The problems connected with interdisciplinary or cross-curricular teaching of Maritime 
English have been studied by native (S. Barsuk, V. Kudryavtseva, N. Ogorodnyk, V. Smelikova) 
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and foreign researchers (C. Chirea-Ungureanu, C. Cole, J. Eliasson, A. Ferreira, A. Gabrielli, 
J. M. Nthia, B. Pritchard, P. Trenkner and others). 

Most of the researches are focused on the attempts and results of different maritime 
institutions in designing the progressive and integrated Maritime English programmes.  
The authors share their own experience of developing such academic programmes, discuss the 
need and efficiency of cross-curricular collaboration. In our article we will take  
into account the achievements of some foreign maritime institutions: Chalmers University  
of Technology (Sweden) [2], Constanta Maritime University (Romania) [1], Ecole Navale 
(France) [3]. C. Chirea-Ungureanu, C. Cole, B. Pritchard, P. Trenkner draw the attention to the 
importance of «marinisation» of Maritime English teacher in order to provide a creative way of 
linking professional and language information through a common lesson theme [1; 12]. 

But much of the focus must be on development of successive and progressive integrated 
training courses and teaching materials which would assist future deck officers in the field of 
professional training to meet challenges of a modern maritime industry. The improvement of 
training materials as guidelines for effective integrated Maritime English teaching shall be done 
dynamically and continually. Taking into consideration that the mentioned problem has not 
been fully dissected, it is necessary to outline specific and logical instructions as for the 
development of integrated programme and learning activities which would meet the 
requirements of the main official publication covering the problem of career training such as 
the International Convention on Standards of Training, Certification and Watchkeeping 
(STCW). 

The purpose of the research is to explore Maritime English interdisciplinary integration. 
We fully accept the concept that Maritime English serves as a Lingua Franca at Sea.  

«It is important for the maritime industry that a common working language (namely Maritime 
English) is competently used to safeguard the ship, the crew, the environment 
 in which it sails and to realize an efficient sea transport procedure» [12, p. 153]. The vessel 
 is a social, cultural and working environment for crewmembers on board, the chances  
that they have to encounter the personnel of different nationalities and cultural backgrounds 
are very high. Future deck officers shall communicate both between ship and shore in routine 
and emergency situations, e. g. in narrow channels, in traffic separation schemes, in restricted 
visibility, in distress / urgency situations, during berthing, anchoring, pilotage etc. In all above 
mentioned situations the crew shall communicate adequately in order to guarantee the safety 
of navigation. Moreover, the deck officers are engaged in ordinary communication on an intra-
ship level. There is a need in accurate and clear on-board communication for safety of the crew 
and the vessel and effective social and cultural interaction among the crewmembers. These 
factors are very important as many maritime accidents are caused by communication failures 
and misunderstandings [4, p. 200]. 

Within the system of higher maritime education Maritime English overcomes subdivision 
of professional knowledge into different subjects based upon its integrative quality and by 
means of integration process [15, p. 143]. 

Thus, it is so necessary to determine the integrated content of Maritime English, to 
develop the training programme which will provide a good starting point for cadets – future 
deck officers, define concrete learning outcomes and satisfy graduates’ and employers’ 
requirements. Consequently, Maritime English is a universal integrating element and the 
content of its learning is a model-forming factor of interdisciplinary integration [15, p. 146]. 

There are different approaches to the development of the training programme of 
Maritime English, taking into account interdisciplinary adaptation, design, and implementation 
of teaching and learning activities. However, the essential features common to all programmes 
and curricula are: formalized courses of study; specific planning or scheduling to determine 
learning outcomes and structure to facilitate learning and assessment [11, p. 170]. 
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IMO Model course 3.17 [7] serves as a guideline for Maritime English teachers to develop 
Maritime English programme. It can be applied together with other IMO model courses: 
«Personal Safety and Social Responsibility» [5], «Leadership and Teamwork» [6], «Master and 
Chief Mate» [8], «Officer in Charge of Navigational Watch» [9]. 

Also, teamwork and cooperation between teachers of Navigation Science and Maritime 
English enable them to work effectively in an integrated course design, programme 
development and therefore enhance teaching, learning and assessment of future maritime 
officers [11, p. 171]. 

The Maritime English Programme for Deck Officers at Kherson State Maritime Academy 
(KSMA), Ukraine, has undergone fundamental changes in recent years [14]. These changes 
were updated due to the implementation of the competency-based approach  
to leaning and teaching process at our educational institution. A newly-approved structure  
of the training programme meets main STCW requirements as for training of competent 
maritime officers. The sample of Maritime English programme for Deck Officers at KSMA, 
currently in use, is given in table 1. 

Table 1 

Sample of Maritime English Programme 

Module Skills description 

Types of Cargoes 

1. name and characterize dry bulk cargo; 
2. name and characterize liquid bulk cargo; 
3. name types of packages for break bulk cargo and exchange information 
about their purpose and use; 
4. name and characterize neo bulk cargo; 
5. name and characterize unitized cargo. 
Essential Competency: characterize a cargo type focusing on the 
possibilities and requirements to its transportation according to SOLAS 
Convention. 

Crew and Its Tasks 

1. name positions and their duties on board; 
2. describe cadet’s daily routine; 
3. speak about ship maintenance, name tools, instruments and their 
purposes; 
4. describe watchkeeping procedures on board; 
5. describe the procedure of pilot boarding. 
Essential Competency: describe key responsibilities of crewmembers 
focusing on the ship maintenance and watchkeeping procedures according 
to STCW Convention. 

 
Students (future deck officers) shall acquire the main competencies during their 4 years 

of study for a bachelor degree, and 1,5 year for a master degree. Each module is developed 
progressively throughout the programme. Within each module, new knowledge is initially 
introduced, taught, applied and finally assessed. 

The Maritime English Programme for Deck Officers at KSMA leads to certain academic 
degree aimed to provide deck officers with the essential competencies necessary to handle 
seagoing vessels on international routes. After completion of the bachelor / master programme, 
the graduates can serve as a Second Mate / a Chief Mate or Master correspondently. 

The programme structure demonstrates that the content of Maritime English and 
profession-focused subjects is integrated. For example, modules «Types of Cargoes» and 
«Types of Ships» are introduced and integrated via profession-focused course «Theory of Ship 
Arrangement»; modules «Underway» and «Navigation Challenges» via «Navigation» course; 
modules «Personal Skills and Qualities in Crew Management», «Communication and 
Briefings», «Human Factor» via «Maritime Resource Management» etc. (table 2). 
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Table 2 

Interdisciplinary links between Profession-focused and Maritime English Courses 

№ Profession-focused Course Maritime English Course 
Module Content 

1 Theory of Ship Arrangement 
Types of Cargoes 
Types of Ships 

2 Bridge Watchkeeping Procedures 
Crew and Its Tasks 
Bridge Procedures 

3 Occupational Safety Personal Safety Aboard 

4 Environmental Studies Marine Pollution 

5 Navigation 
Aids to Navigation 
Underway 

6 Ship Handling 
Underway 
Navigation Challenges 

7 Radio Navigational Devices and Systems Bridge Equipment 
8 Navigational Information Systems Bridge Equipment 

9 Cargo Transportation 

Bulk Cargo Handling 
Liquid Cargo Handling 
Heavy-Lift Cargo Handling 
Container Cargo Handling 
Dangerous Cargo Handling 

10 Meteorology and Oceanography Meteorology for Safe Navigation 
11 Ocean Passages of the World Around the World 

12 Maritime Resource Management 

Personal Skills and Qualities in Crew 
Management 
Communication and Briefings 
Human Factor 

 
The main aim of Maritime English and profession-focused subjects integration through 

the training programme is to make students realize the whole picture of their particular 
professional context. J. Eliasson, A. Gabrielli mention that integrated Maritime English courses 
lend themselves to cross-curricular assessment which may be a higher form of formative 
assessment very much pursued in the maritime industry. This also means that Maritime English 
takes a very important place in the curriculum; that it becomes evident in its natural 
context [2, p. 68]. 

As a result, the Maritime English Programme for Deck Officers at KSMA is an example of 
possible interdisciplinary integration of profession-focused subjects (Navigation Science) and 
Maritime English at programme level. 

Besides of that, in this article we’d like to recommend a number of joint teaching  
and learning activities. We agree with C. Chirea-Ungureanu that «in order to teach  
Maritime English communication skills, the traditional methods are not enough. They have to 
be supplemented with a different knowledge base and have to borrow heavily from nautical 
sciences» [1, p. 46]. The learning and teaching environment shall familiarize learners with  
a variety of ways in which Maritime English can be applied.  

So, we suggest certain changes in the teaching methodology at this stage [4, p. 204]. 
1. The teacher is advised to use simulation activities at Maritime English lessons. These 

simulations can cover different professional circumstances, e.g. VHF communication, bridge 
watchkeeping, emergency drills etc. The help of technical aids (VHF radio, multimedia 
projector, bridge simulator) is preferable.  

2. The teacher shall use authentic and real-life / near-real information. As it is difficult to 
take the students to real working site area, authentic real-life / near-real information  
can be rather useful for the trainees to meet with challenges of a natural working environment. 
The information is selected from different resources: maritime accident reports, maritime 
officers’ memoirs, ship’s log books, ship’s and shipping company’s correspondence, maritime 
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journals, the Internet etc. The appropriate case studies should also be used at Maritime English 
lessons, as they can promote better learner participation. Based on our teaching experience we 
can recommend to use the following resources: «In Command» by Captain C. M. Lloyd [10] 
and «21st Century Seamanship» [13]. 

3. Role-plays can be helpful when making presentations of daily life scenes of the crew 
in dramatized form. The best way is to have these scenes acted out be the trainees. Each scene 
shall be planned to demonstrate a professional problem. After the role-play is performed  
it shall be discussed in a class. But the teacher shall conduct role-plays keeping in mind  
the language skills of the learner group. 

4. Group discussions are highly recommended to develop Maritime English 
communication skills. The training process may be more successful if it is based on cooperative 
and interactive teaching. The students are given a task to solve different problems by discussing 
a particular profession-focused topic in a group.  

5. The trainees shall be involved in research work. The instructor may advise some topics 
to do a deep research by guiding / assisting students to prepare projects or presentations  
on suggested topics. Such activity can raise future seafarers’ motivation to learn new 
information about their future career. 

Our research has provided evidence that communicative teaching of Maritime English 
can be integrated with the content of profession-focused subjects. The structure and content  
of the recently up-dated Maritime English programme for Deck Officers at KSMA comply with 
the new occupational requirements as for training of future deck officers. The suggested 
teaching and learning activities are highly recommended for use to increase interest among 
Maritime English practitioners in the implementation of integrated approach. 

The researchers and teachers shall continue their work upon interdisciplinary integration 
of Maritime English for more concrete teaching applications. To meet this educational 
challenge, it is advisable to establish a database of integrated teaching and learning materials 
to support the training process of future deck officers at maritime institutions. 
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Фролова Е. А. 

МЕЖДИСЦИПЛИНАРНАЯ ИНТЕГРАЦИЯ  
В ПРОЦЕССЕ ОБУЧЕНИЯ МОРСКОМУ АНГЛИЙСКОМУ ЯЗЫКУ 

В статье освещается роль интеграции между коммуникативным обучением морскому 
английскому языку и содержанием профессионально-ориентированных дисциплин. 
Проанализированы различные подходы к планированию междисциплинарных курсов. Автор 
приводит требования к разработке интегративной языковой программы и предлагает 
возможные междисциплинарные связи в обновленной программе по морскому английскому 
языку для судоводителей в Херсонской государственной морской академии, которая основана на 
последовательности коммуникативного обучения в условиях интеграционного процесса. 
Предлагаются примеры междисциплинарных заданий в соответствии с целями обучения  
и профессиональными требованиями. 

Ключевые слова: междисциплинарная интеграция, учебная программа, морской 
английский язык, профессионально-ориентированные дисциплины, судоводитель. 
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МІЖДИСЦИПЛІНАРНА ІНТЕГРАЦІЯ  
У ПРОЦЕСІ НАВЧАННЯ МОРСЬКОЇ АНГЛІЙСЬКОЇ МОВИ 

У статті висвітлено роль інтеграції між комунікативним навчанням морської 
англійської мови та змістом професійно орієнтованих дисциплін. Проаналізовано різні підходи 
до планування міждисциплінарних курсів. Автор наводить вимоги до розроблення 
інтегративної мовної програми та пропонує можливі міждисциплінарні зв’язки в оновленій 
програмі з морської англійської мови для судноводіїв у Херсонській державній морській академії, 
яка базується на послідовності комунікативного навчання в умовах інтеграційного процесу. 
Пропонуються приклади міждисциплінарних завдань відповідно до цілей навчання  
та професійних вимог. 

Міждисциплінарна інтеграція є засобом для налагодження взаємозв’язків у процесі 
вивчення професійно орієнтованих дисциплін і морської англійської мови. Для цього 
здійснюється пошук варіантів щодо узгодження навчальних програм з дисциплін циклу 
професійної та практичної підготовки за суміжними темами, визначається послідовність 
вивчення спорідненої навчальної інформації за семестрами та курсами. Планомірне 
використання міждисциплінарних інтегративних зв’язків у процесі підготовки майбутніх 
судноводіїв до професійно орієнтованого спілкування англійською мовою сприятиме успішному 
оволодінню мовними знаннями, уміннями та навичками, необхідними для успішної 
міжкультурної комунікації, співпраці та взаємодії в подальшій професійній діяльності. 

Ключові слова: міждисциплінарна інтеграція, навчальна програма, морська англійська 
мова, професійно орієнтовані дисципліни, судноводій. 


