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npogeccuonarvbou peuu 0yoyuux meduxos — codepamervbHoz0, MOMUEAUUOHHO20 U AUYHOCHIHO-
desimeAvHocmHozo.  Paccmomperivt  1Heobxodumvie  Op2aHu3AUUOHHO-NEA02UMEeCKUe  YCAOBUS.
obecneverusl  NPOPecCUOHANDHO — OPUEHMUPOSGAHHOU — peduu  CMYydeHmos-Meoukos U  manvi
e20  ocyujecmerenus.  Ilpouecc  Popmuposaruss  onMuUMAALHOZ0  YpPOoSHA — npoPeccuoHarbHO-
KOMMYHUKAMUEHOU KOMNEMEeHMHOCMU UHOCHPAHHBLX CY0eHo6 npedcmasAeHo Hepes noamantoe
yceoerue UMy 00UUX U CHEYUAALHOIX 3SHAHUL, NPOPecCUOHANbHO-KOMMYHUKAMUCHBIX YMeHUIL
U HAGHIKOG.

Katouesvie caosa: npodeccuoHarbHO-0pueHmuposartuvlii, 6paii- UHOKOMMYHUKAHIMbL, pedesoi,
KOMMYHUKAMUBHBLE, ONMUMAALHOLI YPOGEHD.

Bodnariuk L. L.
PROFESIONALLY ORIENTED LANGUAGE FORMATION
OF FUTURE DOCTORS-INOCOMMUNICATORS
The article defines the concept «professional-oriented speech», it has theoretically grounded
the problem of its formation for foreign students of medical universities. The above-mentioned speech
formation is a continuous process of development skills of future speciality terminology usage.
It has been analized the structural components peculiarities concerning the formational level of future
physicians professional language: semantic, motivational and personal-activity. Speech situation makes
up the basis for speech activity. This in its turn helps the implementation of professional tasks through
communication. It has been considered mnecessary organizational and pedagogical conditions
for providing professionally oriented language for medical students and the stages of its realization.
The process of formation of the optimal level of foreign students’ professional-communicative
competence is being presented through gradual mastering by them general and specialized knowledge,
professional and communicative skills. Psychological and pedagogical conditions contribute
to the professionally oriented speech effective formation in the educational process. It was also
fundamentally elaborated typology of exercises used at different stages learning the discipline
«Ukrainian language as a foreign language» for medical students. Future doctors-inocommunicators
professionally oriented speech formation will be effective if it is being provided the positive motivation
of professional speech skills during the learning process as well as mastering rules and regulations,
technologies and professional communication techniques by foreign students.
Keywords:  professionally-oriented,  doctors-inocommunicators, — speech, — communicative,
the optimal level.
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LANGUAGE LEARNING STRATEGIES FOR LOW-PROFICIENCY STUDENTS

The article analyzes what students have low-proficiency in English and investigates into
challenges of work with such students. It is focused on language learning strategies as the thoughts
or actions students use to complete learning tasks successfully. The use of grouping strategies is an
effective management tool to provide efficient use of teacher and student time. Students can assist each
other working in pairs, groups or as a team. Language learning strategies should be taught to students
to help them become more effective learners, they are used for problem-solving during language
learning. This means that the learner uses strategies when a task is challenging for him and cannot
simply be accomplished automatically. Together with grouping strategies, metacognitive and task-based
strategies have been highlighted in the work.

Keywords: language learning strategy, low-proficiency students, metacognitive strategies,
grouping strategies, task-based strategies.
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Recently English has become one of the necessary aspects to obtain a job. It is closely
connected with Ukraine’s integration into cultural, educational and economic space of the
European community. Especially important English is among seafarers working with
multilingual crew. That’s why English language teachers of Kherson State Maritime Academy
(KSMA) are studying language learning strategies to help students become more effective
learners. KSMA students are divided into groups according to different proficiency levels
andcertain difficulties arise with teaching low-proficiency students.

In this paper we elicit the main strategies for active language learning that can be used
for low-proficiency students. Many foreign scientists were involved in the development and
study of learning strategies. In this article we refer to K. Iverson, R. Oxford, M. Roberts and
scientists of US National capital language resource center. R. Oxford defines language
learning strategies as «specific actions taken by the learner to make learning easier,
faster, more enjoyable, more self-directed, more effective, and more transferable to new
situations» [5, p. 8]. Associating a visual image with a word to help remember it, practicing
a new word by using it in a sentence and asking for clarification are all examples of language
learning strategies. Other examples include identifying the main idea in a paragraph, looking
for opportunities to practice the language, and giving oneself encouragement, notes
Kimberly J. E. Iverson in her thesis [3].

According to R. Oxford [5], language learning strategies allow learners to become more
self-directed and contribute to communicative competence. Communicative competence
is the fundamental knowledge necessary for communication, and includes grammatical
and sociolinguistic competence, as well as strategic competence [2]. Strategic competence
incorporates the verbal and non-verbal communication strategies that are used to compensate
for breakdowns in communication or to increase the effectiveness of communication [1].

Language proficiency or linguistic proficiency is the ability of an individual to speak
or perform in an acquired language. The purpose of this article is to analyze what students
are referred to those with low-proficiency and to give overview of effective language learning
strategies.

First of all, it is necessary to find out what students refer to low-proficiency ones.Low-
proficiency students can have different natural skills for language learning. Some of them
are capable, but lazy and the others have a wish to learn but at the same time meet difficulties
memorizing grammar structures or vocabulary because of poor innate intelligence. Sometimes
their proficiency is low because they are not well-motivated and encouraged to learn. In other
cases they have lack of confidence to use English because they are afraid of mistakes and shy.
But in all cases it is of vital importance to motivate them and to find the activities that make
the lessons interesting and not boring.

There are factors that stipulate student’s low-proficiency. Among them there is students’
educational background in their first language. Students arrive in an English as Second
Language (ESL) classroom with varied educational backgrounds. Some of them are just
beginners and have no education in English. Entering KSMA they pass mathematics,
Ukrainian language and there is one more exam to choose, physics or English. It means,
English is not obligatory to pass and they can be adopted even with poor language
proficiency. Some students attended college or university, and then shifted to academy,
the others came after school where English wasn’t studied good enough. In the same ESL
classroom students can range from beginners, elementary to intermediate and upper-
intermediate. In KSMA in order to make the groups of students with the same average
language level they are divided into subgroups.

In greater partof educational establishments teachers still conduct classes that are
100 percent teacher directed, (i.e., the students sit and listen while the teacher instructs).
Students with this kind of educational background may not feel comfortable participating
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in a communicative ESL classroom. The students may even think the teacher is «bad»
for requiring them to ask questions, participate in classroom games and activities, work with
partners or in small groups, or self- or peer-correct their assignments [4].

A student’s individual personality is another factor that affects his proficiency.
Personality plays a huge role in a student’s willingness to participate in activities, take risks
using English, and become part of the larger classroom community [4]. Well-motivated
students that come after school very often succeed in comparison with the students that
graduate from lyceums or colleges having higher proficiency but being reluctant and self-
assured.

Research on students’ persistence demonstrates that the more specific a student’s goal
is, the more motivated this student is to attend classes. Students, for example, who are coming
to learn English in order tohave interview in crewing company will be more motivated
to come to class than those who are coming simply «to learn English» or not to skip the classes
and do not set any goals to achieve.

Melinda Roberts notes that the four language skills — reading, writing, speaking, and
listening may be at varying levels. The same student can be an above-level speaker, an at-level
listener, an at-level reader, and a below-level writer. A teacher must be cognizant of each
student’s strengths and weaknesses during instruction and when assigning tasks [4].

The use ofgrouping strategies is an effective management tool to provide efficient use of
teacher andstudent time. Students can assist each other, which frees theteacher to work with
individuals or small groups. There are four ways to group students:

* Pair work (two students working together)

* Group work (three to ten students working together)

* Teamwork (teams of students working together in competitionwith other teams)

* Whole-class work (the entire class participating in an activity) [4].

Teacher should give step by step instructions and monitor group, pair or individual
work of students. It is possible to group in different ways, to make students of the same
proficiency level work together or to make a pair of stronger and weaker students where
the first helps the second. Especially effective can be group work when inside the group we
join students of different levels, but at the same time it is important to make every student
participate in task and prevent stronger students from speaking instead of weaker.
If atmosphere in the group is friendly, even random division will be lucky. Teamwork brings
the spirit of competition but it can be difficult for low proficiency students, that's why teacher
should make mixed teams of various proficiency.

According to R. Oxford, language learning strategies involve not only cognitive aspects
of the learner, but also metacognitive, social, and emotional aspects. They are often
(but not always) conscious, and they are sometimes (but not always) observable. Finally — and
significantly — these strategies are teachable [5].

Among effective learning strategies that can be used for low-proficiency students are
those, proposed by National capital language resource center that describes learning strategies
as the thoughts and/or actions that students use to complete learning tasks [6]. However,
a student who is learning a second language in order to fulfill a course requirement and does
not anticipate using the language in any other context would probably not be nearly
as resourceful or anxious to use all possible strategies for language learning and
communication [3].

All consciously used language learning strategies are used for problem-solving during
language learning. This means that the learner, no matter how young, uses strategies
when a task is challenging, or becomes challenging, and cannot simply be accomplished
«without thinking,» i.e. automatically [6].
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Here is the example that demonstrates the relationship between problem solving
and using learning strategies. Imagine that the student George, is a fourth grader in a French
immersion program. George has grown a bean plant from a seed in his science class. His task
is to write a paragraph (in French) about the effects of sun and water on plant growth. George
considers the task, his skills, his resources and how he can use them to problem-solve,
i.e. to complete the assignment. This is metacognitive thinking. He plans to write an outline
before he writes the paragraph (Plan). He writes the outline (Use Graphic Organizer). George
focuses on the task (Manage). He reads over his outline to see if it makes sense (Monitor).
He finds that he needs more vocabulary words to express his ideas and looks up words
in a dictionary (Use Resources). After using a variety of metacognitive and task-based
strategies to accomplish the task, George evaluates his work (Evaluate). He either decides that
the paragraph is not good enough, and continues to work — initiating another series
of metacognitive and task-based strategies, or he decides that he is satisfied with his work,
it meets his goals, and he stops [6, p. 6].

Metacognitive strategies help students to plan and organize their learning, here are the
examples:

1. Organize. That includes planning the task or content sequence, setting goals and
planning how to accomplish the task. This strategy helps to complete intricate tasks.

2. Manage your own learning.This strategy is central to problem solving. Student
determines how he learns best, arranges conditions that help him to learn, seeks opportunities
for practice and focuses his attention on the task.

3. Monitor. While working on a task student checks his progress on the task, checks
his comprehension and production as he uses the language. Student is aware of how well
a task is progressing and notices when comprehension breaks down.

4. Evaluate. After completing a task student assesses how well he has accomplished
the learning task and how well he has applied the strategies. He decides how effective
the strategies were in helping him to accomplish the task [6].

Task-based strategies focus on asking students to do meaningful tasks using the target
language. They include using of background knowledge when students reflect on what they
already know about a task or topic so that it is easier to learn and understand new
information. The next strategy includes making interferences. Using context clues, students
manage to decipher new vocabulary or figure out the meaning of a text or speech. They make
logical guesses based on pictures, headlines, surrounding text, gestures and body language,
or other information related to the task. At a more advanced level, students «read (or listen)
between the lines» to infer meaning that is not stated in the text. Along with it we often use
personalization when a word or idea can be related to something personally important
to students. Making predictions means usage of the previous knowledge in order to reveal
something new. Students figure out what they can expect in a task based on their background
knowledge and information about the task at hand.Cognates are used when words look
or sound similar in the two languages or when knowledge of a language system, such
as grammar, can aid in the understanding of the new language [6]. For example Russian
and Ukrainian «teaedon’ sounds like English «telephone” and there is no need to translate,
these words are cognates.

Along with these strategies would be productive to make your students paraphrase
if they don’t know the appropriate word; bring real objects and images to the classroom; make
summary of activities, it gives them time to revise the task and to correct mistakes if there
are any; make notes of the tasks, especially listening or watching video; make students
working together, cooperating, it allows them to give each other feedback on their individual
work and complete new tasks together. And of course, praise your students, your compliment
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will make them believe in themselves. Make them believe they can do it and they will really
do.

Nowadays there is a variety of language learning strategies that can be used for low
proficiency students. Summing up, we should say that among them we analyzed grouping,
metacognitive and task-based strategies as the most effective ones. A teacher must be
cognizant of each student’s strengths and weaknesses organizing pair or group
work.Metacognitive strategies are aimed to make students control their cognitive processes,
the examples of such strategies are: organize, manage your own learning, monitor
and evaluate. Task-based strategies basedon asking students to do meaningful tasks using
the languageinclude using predictions, images, cognates and personalizationshould be taken
into account when assigning students’ tasks.

Further research could be devoted to detailed analysis of implementation of the
strategies for low-proficiency students in large groups as well as developing the other
effective language learning strategies.
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Bepbuii V. B.
CTPATEIN U3YUYEHWM SI3BIKA A4 CTYAEHTOB C HM3KVIM YPOBHEM 3HAHVI
Cmamuvs paccmampueaem, Kakux cmydenmos MoXHO OMHeCmu K 2pynne ¢ HUSKUM YposHeM
SHAHUS AHZAULLCKO20 A3bIKA, AHAAUSUPYem mpyoHocmuy padomol ¢ Makumu cmydeHmamu, a maxxke
xapaxmepusyem cmpamezuu, UCHOAb3YeMble CMYyJeHmamu 6 Kaiecmee MblCAell UAU 0ellcrEuil
OAs ycnewiHozo  usydeHus — Asvika.  I'pynnogvle  cmpamezuu  A6AAI0MCA  UHCHIPYMEHNOM
0As obecnedernus aPPexmueHoz0 UCHOAL306AHUA 6pemeHU npenodasamers u cmyderma. Cmydermul
Mozym nomozamv Opyz dpyzy, pabomas 6 napax, pynnax uiu é xomarde. Cmydermos caedyem
00yuamv cmpamezusM USYUeHUS [36IK06, UMOObl NOMOUb UM  yuumbcs 00Aee dPPHeKmusHo.
Bce cmpamezuu usyuerus A3v1ka UCOALYIOMCS OAs peulerus npobaeMm 6 npoecce usyueHus A3vika.
Imo o3nadaem, 4mo YUawuiics UCNoAb3yem cmpamezuu, K020a 3adaxue S6ASLemcs CAOKHOIM OASL Hezo,
U npocmo He Mmoxem Ovimv 6vinoAHeHo asmomamuvecku. Hapady c epynnosoivmu, 6 cmamuve
pAaAcCMampuearomcs MemaxozZHUmMueHble u cmpamezuu Ha 0cHosée 3a0aHuil.
Karouesvie cAosa: cmpamezus usyueHus Asvika, cmydeHmovl ¢ HUSKUM YposHeMm 3HAHULL,
MemaxozZHUMUGHvle CMpamezuu, Zpynnosole CMpamezui, Cpamezuu Ha 0CHo6e 3A0aHu.

COZOZTTOCR KOS TIOCR 5D CF TOCR 56 COF TOCR 56 COF TR 56D CF TOCR 56D COF TOCR 56D COF TOCR 56D S TOCR 56D CZTIOCR 563 TOCS
82
COZOZTTOCR KOS TIOCR 5D CF TOCR 56 COF TOCR 56 COF TR 56D CF TOCR 56D COF TOCR 56D COF TOCR 56D S TOCR 56D CZTIOCR 563 TOCS


http://digitalcommons.hamline.edu/hse_all/317/
http://digitalcommons.hamline.edu/hse_all/317/
http://www.pearsonlongman.com/ae/download/adulted/multilevel_monograph.pdf
http://web.ntpu.edu.tw/~language/workshop/read2.pdf
http://www.nclrc.org/eils/

COZOZTTOCR KOS TIOCR 5D TOCR 56 COF TOCR 56 COF TR 56D CF TOCR 56D COF TOCR 56D CF TOCR 56D (5 TOCR DS TOCR 5613 TOCS
lNEOAMOMNYHUM AFIbMAHAX. — 2016. — Buriyck 31
COZOTTOR KOS TIOCR HKDOFTIOR I COF TR S OFTICR 56O TIOCR SO COFTOCR F0DCOZTOCR DS TOCR 60D TIOCR 56 COFTIOCF

Bepoiii I. B.
CTPATEIT BUBUEHHS MOBI A4S CTYAEHTIB 3 HM3bKVIM PIBHEM SHAHBP
Cmamms poszasdae, AKUX cmydenmie MoxHa i0Hecmuy 00 pynu 3 HUSHKUM pi6HeM SHAMHMSL
AHZAITICOKOI MO6U, AHAAIZYE MPpYOHOWi podomu 3 HUMU, A MAKOXK XApakmepusye cmpamezii,
BUKOpUCMOBY6aHi crydeHmamu K oymku ado 0itl OAsl Ycniuinozo euguenHs moeu. Cmpameziuna
KoMnemeHnyis 6KAtouae 6 cebe 6ep6af\b1-tz i Heeep6a2\bm KOMYHIKAMUGHI cmpamezii, sKi
SUKOPUCTOBYIOMbCSL 0ASl KomneHcayii 30016 Y KomyHikayii abo 0As 11 epekmuenozo nidsutierHs.
[cnytomv dunHUKY, AKI 3YMO6AIOI0MD HUSLKULL piseHdb 3HaHb cmyderma. Ceped HUX — 0CEIMHILL
piéeHb C60€10 PIOHOI0 MO6010, 6pOOXKeHUll iHmeAekm i momueauis do Hasuanms. Inousioyarvra
ocoducmicmo cmydenma € uie 00HUM GaKmopom, Axuil enaueae Ha suanns. Ocoducmicmo 6idizpae
SHAYMHY POAL Y 20moséHocmi cmydewma Opamu yuacmv Y 34xX004X, NPUUMAMU  EUKAUKU,
BUKOPUCTNOBYIOUU AHZAIIICOKY MOGY, | cmasamu YacmuHoto OIAbUL 6eAUK020 CHIGMO6APUCTIEA Y 2PYNi.
Buxopucmanns :pynosux cmpameziii € epexmusHUM THCHPYMEHMOM YNPaAIHH 0Asl 3a0e3neverHs
ePexmuenoz0 eukopucmanti wacy suxaadaua i cmydenma. CmyodeHmu MoxXymo 00noMazamu 00uH
odHoMY, npaytorouu 6 napax, pynnax abo 6 komandi. Cmpameziam 3 6UsHEHHL MOGU CAL) HAGLAMU
cmydenmis, w00 donomozmu im euumucs edexmueHiuie. Bonu euxopucmosytomocs 0ASl 6Upiuiersl
npobrem y mnpoueci euguerHHs moeu. Lle osnauae, w0 cmydenm GUKOpUCTOSYE Ccmpamezii,
KOAU 3a60aHMs € CKAAOHUM OAS HDO20 1 Npocmo He Moxe Oymu GUKOHAHO ASMOMAMUYHO.
Pasom i3 epynosumu, y cmammi po3zasdaromvpcs MemaxozZHimueHi ma cmpamezii Ha 0CHO61 3a60atb.
Karouosi  caosa: cmpamezisl  6u6UeHHs MO6U, CMYJeHMU 3 HUSOKUM Ppi6HEM 3HAHD,
MemaxozHimueHi cmpamezii, Zpynosi cmpamezii, Cmpamezii Ha 0CHO61 3a60aHb.

Peuenserim: Koxaroscoxa O.B.

YAK 378.89:348 Bosuacma H. 51
PIA0COPCHKO-METOAOAOTTUYHI ACITEKT IHIIIOMOBHOI
ITPO®ECIMHOI ITIATOTOBKM MAVMBYTHIX ®AXIBIIIB LIVIBIIbHOTO 3AXVUCTY

Y cmammi poskpusaromocs Ha  PIAOCOPCOKO-MEMOIOA0IUHOMY Pi6HT  NPoOAeMU  6ULLOT
THULOMOBHOT 0C8IMU, MEMOI0 AKO0i € 080A00IHHS THO3EMHOIO MOBOI0 K 3AC0D0M MIXNKOCOOUCMICHOZ0
cniakyeants Yy npogecitiniic cepi. OOSpYHMO6AHO CEIMOZAAOHT ACNeKMU THULOMOBHOT npodecitinol
ni020mosKu MatdymHix Gaxisuié yueiAbHoz0 saxucmy (YsA6AeHHs Npo UIAICHY COUIAAbHY KAPMUHY
ceimy; camocmiiiie nonoGHeH s ma OHOBAEHHS 3HAMHDL;, PO3SUMOK iHmepecy 00 6UGUEHHS THO3EMHUX
MO6; PO36UMOK 3HAHb-6idoMocmeli ma iX nepepocmanns Yy 3HAHHA-yinHocmi). Buceimaeno,
W0 MemodoAO2IUHI 3HAHHS 3 THO3EMHOI MOBU MAUOYMHIX (Paxiéuie UUGIADHOZ0 3AXUCHLY
€ YCBIOOMACHHAM SHAYYULOCHT THOZEMHOT MOBU AK 6AXKAUC020 CKAAOHUKA NPoPecitinol nidz0mosKu.
[loxasarno MOXKAUE0CMI OKPeMO HAYK06020 MemOJOAOZIMHOZ0 PiSHA 6USHEHHS THOEMHUX MOG
ManOymHimMu Gaxisyamu YUGIAbHO20 3AXUCIY.

Karouosi caosa: girocopcoko-memodoroziui acnekmu, iHULOMOSHA npodecitina nidzomosxa,
Mandymui Paxieui 4UuiAbHO20 3AXUCHLY.

ExcrpemaanpHi cutyanii Ha modatky XXI cToaiTTst «IOTpeOyIOTh IIOCMAEHHs YBaru,
OCKi/ABbKI HEeBIIMHHO 3pOCTa€ X KiAbKicTb, HeOe3I1euHicTh, CKAagHicTh i Ta iH. Hacaigku aBapiii,
KaTacTpod, CTUXIMHMX Ta iHIIMX AUX CTalOTh yce OiAbI MacIITaOHMMU i HeOe3IeYHNMU
AAsl HaceAeHH:I, IPUPOAHOIO cepeJOBUIIA 11 CTiIKOro (pyHKITioHyBaHHs eKoHOMiku. IIlopoky
B HJX I'IHE 3HayHa KiAbKiCTb AI0A€M, a AiKBiJallisd IX HacaiAKiB BMMara€ 3Ha4yHMX 3aTpart.
Biatak 1 exkoHomika KpaiHM, 1 TpoMagsHM 3a3HAIOTh BeAMYE3HUX MaTepiaabHUX
30uTKiB» [7, c. 5]. AisapHiCTH B eKCTpeMaAbHMX YyMOBaX Ma€ CBOI 0OCODAMBOCTI, TOMY
PpO3IrAsA4a€THCA K BIAHOCHO CAaMOCTiMTHUI BUA, A1SIABHOCTI.
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